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ABSTRACT 

An evaluative study was made for the staff and 
students at Career S-tudy Center (CSC) to provide them with 
information for the program's future development. Staff , students, 
and parents were randomly selected and inteirviewed and the results 
siommarized* .Students! feel CSC is significantly different and better 
than previously attended schools; there is more freedom and closer 
relationships with teachers; their basic skills, attendance, and 
understanding are improving. . The teachers assess their CSC 
responsibilities as first relating closely with students, then 
helping them become independent. They disagree on how flexible 
behavior limits should be. Parents describe their children's previous 
school difficulties find report positive changes since attending CSC 
although they know little about the program. . The three appendixes 
include student, teacher, and pa.rent interview questions and 
responses. . (MS) ■ 
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INTRODUCTION: PURPOSE isWO METHODS OF THE STUDY 



This evalua t'ive- sivUiiV was carried out primhr.ily to assist the staff * 

■ . I • 

! - 

and students of !:ho Crjrecr Study Ceniror. Unlike most evaluatioas, its 
niaioT aim is not (:o j-jtand in f inai jucigeTiient on the Vu.ccess of the program 
bur rather to provide: information that will- be useful in shaping the 
prograni\s subsequent: development. Therefore, the issues inveistxgated 
rcrllect the t:onc-^>ras of si:;.iff ami stvsdent.s at CSC; those issues mid ■ 
objectives that were invostigacod were articulated by program participants 
tiunnr>r?lves» Starting v.'ltli the issues about which morti information was 
de::jired> I tried to l:ind a rescarcli approach that would provide accuratG 
systematic fccKiback on those i^^suefi, givtrn .1 irnitation,s of time and money. 

In developij)/.;. the format for the evaluation and carrying it out, 
1 cornp lea 01.1 the foliowLn;.; .stci>rj: ■ \ ' ■ 

*(1) On an initial trip to the Career Study Center, 1 observed ail" 
a^jpects of the prof^rarri in operation and talked informally to 
.'.Klmost all staff members anci about 20 students* Through tiiis 
proaesK, I becairie familiar with the nature of the program and 
some of the concerns of program participanti5 . On the basis of 
this vi^:;it, I made.^. a presentation to the staff and interested 
students and prepared a report .analysing some aspects of the 

prograiTi (Procerus Evaluation Report Number 1: Career Study 

CGnter) . 

(2) On a sGicond trip -to CSC^ I interviewed staff and some students 
upon arrival lo forirarlate questions that could be asked more 

I ' ■ ■ ■ ■ 

I?'-- -'.'I:—- — systeinatically ol; proyram participants. On the basis of student 



lie 



and stafi: ideai^; <\nd also on the ba'sis^ of my previous visit, 
I (level. oped two in Larvxcv^ schadulas. The questions that x^K^ve 
askt'd and tMe re^r^ponsos of tatudencji and staff, interviewed arc 
contained in Appendices A and B, Tiio entire sCaTf including, 
all tcacharri NYC work counseiori^, v^dministratorSi and secre- 
tarial per:K:»nvxeI wor^i the tcirgot population i;pr the stoff inter 

view* 7'o provide a representative croii,s-scction of student 

random ■ ' ' 

opinion;, a^samplo of sixteen students was selocted for inter- 

vicjwing (cii^ht ■.boy*o arxl eight giris) , In addition five black 
Students were selected for interviewing b'^cauae of thir/ special 
interest pressed by tho staff in learning the opinions of the 
program's black ^3|•.udouts. Most| of the i$raff and student inter- 
views were? completed during the second visit to the program^ 
and Mr. Stove Sweotland ol; the. CSC staff assisted in the study 
by coiupleting interviews with tliose individuals i wasn't able 



Lo tol.k with*^ 

The pro(:cdurc?s for carrying out 
>'developei:f by the Counter for New 
C'Vsliialion of Motro High School 
of the proctEidures to collect 



tliese "mini^'interviews" were 
Schools research team in th^e- 
in Chicago, Illinois- One aliii 
accurate Information quickly 

! 



and then feed it back to 1?he pro'gram participants quickly. 
To r-aci.litate th rs procet5t>,L inteWiews are not tape-^recorded , 
but the interviewCir takes note« during the interview, then 
writes .a full rfiiport of the interview after completing it, 
Thi?;i procecure allowed me to present Lhe protocols of all 
Interviews completed during the second visit to the center 



-3- 



in a staff dcvelopn-ient meeting on the final day of the visjit-l 
(A) On a cMrd vi.sJ.t co CSC, the parents of the sixteen students.' " . 

in the sample population were Intervicved at home. The questions ^ 
for this interview were developed through consultation with CSC 
■ " staff me^bers^ and staff members v/orked with me in carrying out. 
i ' ?n«-r}-vievs/ The preliminary results, of these parent 
' . interviciv.-^ were discussed in a staff development session at. the 

. "^end of this third evaluation visit. The protocol<i of parent 

interviews are contained in Appendix C, ■rf""'-^ 
This report includes the following products of these" staff , student ^ 
and parent interviews; 

<1) A complete set ol interview protocols contained in Appendices 
A, B, and C * / 

(2) A report of results {Section 11) in which results are cate-- 
gorieed and srignif leant trends in the results, are analyzed. 

(3) An interpretative discussion of important issues raised by the 
results (Section III), -including| questions that might be addres- 
sed in shaping the future -development of CSC. 

The philosophy underlying these methods of carrying out the study 
and presp'^^^'ng t-^ rc^.^TiTts i s th.-^^t- program participants should be involved 

jfcrmul^ti-n)-. M«.u-sr.ians lo hc^ Investigated, carrying out the investigat i.on-j 
and interpreting the inform^ition colle^cted. If the study is to be useful 
to CSC in shaping subsequent program planning and operation, the staff 
and interested students must da Tiiuch in6re with the information that has 
been gathered than give it o quick once over and file it away* 

* ' i • ' 

For a fuller discussion of the mini^ interview technique and some 
additional examples of its application, 'see Metro . High School: Research and 
^-^^^3.uation Program and The iMetr.o School: A Report on the Progress of Chicago's 
Q ^ ^per 'trnonta l School W ithout Wal ls , ' ' 

ERJC ' _ 
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Here nve some specific sug;.^i-?st:ions about V7ays in which this information 
mighi: bo used produc t iveiy : 

(I.) The protocols of interviews have been, reproduced in the appen- 
dices so that the reader can (a) get a feeling for the types 

. J .J ■ ■ 

of respfMsej^ that underlie the analysis in Sections II and III, 

(b) develop alternative int'expretatlons of responses based :on 

IrivS- o\m inspection of thein, and (c) discover additional issues 

in tho protocols that are not. analysed at all in this report. 

(2) The interpretations of results and analysis of- critical issues 
i.n Secti'^ns II and III should be the focus of several staff 
ifveetingfrw The Tocas of t.bcsi? meetin^ys should be on understanding 
tiie results J rather than deb«-?it:ing poj.icy. 

(3} The results should be laken into account in discussions in 
\^hicri ;f uturo d irections for the program ate .discussed. 

(4) The i:i:::^earch te'chniques employed in this study should be applied 
by program part Icipants themselves In providing ^information 
about issues that arise in the subsequent development of tlie 
.pragrauu ^ 
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. - . . , . II. RESULTS , 

Student Inf:ervlew Re.su It.s 

I conducted the student interviews at the school headquartc^rs , tracking 
d<7Wn .students whore I could find tliem, They were somewhat suspicious of me 
n.6> an outsider, but I felt that this apprcehension was alleviated signifi- 
cantly as cacii interview progressed- Most students obviously liked the 
program, and they were articulate and open in specifying just what they 
liked about it. As cxpla Ined^ later in this section, ^udents were hesLtai"it 
in directly criMci^in^;^ aspects of the program they didn*t like. 

All of tboi sixteen students in the original sample were interviewed; 
however, the protocols of three of the interviews were lost. Thus, the 
analysis below is based on the responses of thirteen, of the sixteen students 
in the or.iginal sample and the responses of the five students in the black 
.sample. 

Students/ Perception of School Climate: Students perce.ive the climate of 
CSC to be significantly different from their previous school, and they are 
strrongiy positive about these differences. In response to the question, 
"How is CSC dilrorent froTii (previous school,)?" (question.!), the responses ' 
broke down as follows on tJie positive-negative conti.nuunu 

Positive;' Cited characteristics they- valued' 16 
Negative: Cited characteristics they disliked 0 " ' 

Saw. little difference from their previous school 1. . ' 

Total ,■ '2 7 

An analysis of tha nature of differences students cited shows that the in- 
creased freedom offered by CSC and the clofier relationships be tween teachers 
and studezU's v;ere the tv^o differences most highly valued: 
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Creator .freedom • ....... 

/Vbsi2iK:e of strict: rules and harsh dasclpline 11 . , 

Variety of learning options 5 . 

Freedoiri to eKpress yourself 1 

Total :i7 
Closer student-teacher relationships 

Teachers care about individual students 9 
Teachers .are .not crabby; not on a pedestal 6 

^Totol 15 
Closer rtilationh'ihips with fellow s;tudents 5 
SnK3ll size of school; you're more of a person ■ 2 

learning niorc. 2 



The aspect of frecidoin moat often commented on involved the absence of 

rigid rules governing students' personal behavior. . . 

It's i;ree. You're on your ovm/ You can do what you want. (1-1) 

you ' rtp. free to talk iiere. You can say what ydu want. Do what you 
want- ■ Wcis ;a- prison. (1^2) ■ ' . 

. . You're not so regulated here. - 

For many of the studentfj^ it was the code of rules in their former school 

that brought them into constant conflict with teachers and administrators, 

and their relief In not v;alkln[; the tightrope of abiding by these rules came 

tbroui^h strongly in the emotional tone of the students^ responses. ' 

I'm not afraid BouurDody- will yell at me or suspend me. (1-3) 

In addition, to citing freedom in the area of personal behavior, five c'r-^ 

students mentioned additional educational options available at CSC as an 

aspect of the program they liked. 

The changed nature of student-* teacher relationships at CSC was 

ERIC 



intvntioncd by studeniis aboul:. cis often as the' fr6?.cidom in the program, and again 
the strong po^jitivv:? siiTNcLIonai tone of tb'tudent reaction to these relationships 
came through. On<?. irheuio la descriptions of studcat-^tc-acher relationships 
vas their closenesr-; compared to the triiditional school: 

' At tiio other sclioolsj teachcyrs make you want to fight to get to their 
level. Here, they. don't classify themselves as being higher. (1-9) 

Teaciiers don't put themselves above students, (1-16) 

Teachers are a lot friendlier here; they talk to you. (1-7) 

They had crabby teachers at ^ . ; there aren't any here. (1-8) 

Tn6.se teachers are more like us; they're just people in class. (1-9) 

A second aspect oT studont-tecJcher relationships (as perceived by students) 

is that the teachers really* care about indivi duals , and respond to their 

7"ieeds. The rclationslii.p is not merely one of outward cordiality; teachers 

understand students* individual problems and.try to help work out solutions : 

Teachers her<^ v^ant you to have a future • (1&~2) 

At ^ ^5 if you just wanted to run out of the bui?.ding, no one would 

talk about . it . Here they care if you^re here. They talk about it » (1-4) 

1 was bad off a \v?hile back» I wanted to be put in a foster home. 

^ (the former scliool) didn't do anything. Here they called and' 

got it done. (1^6) • . 

Teachers trv to understand kids and are interested in the work they do* 
(1-16) . • . , ■ , 

Related to thst closeness of the student-teacher relationship were com- 
ments that the school was smaller than the students* previous schools and 
that ''you 're more of a person instead of a group of peopled'' (1-4) Also, 
related "was the perception jnentioned by five students- that they had much 
closer relationships wi t:h fellow students than they had had in their* previous 
school. Students mentioned the absence of cliques and the opportunity to 
understand other students through discussions. The school was described as a 
*'fa(irlly'' where ■ 'evcrryone * s brothers and sisters.'' 



'The Sc hool's Eck icationoj. Pi-o|jr^Hn: Two of t:he .c|iiestxons that were? asked were 
designed to tap the student ^s perceptions of the edurational program. The 
first one was aimed at elicicinj.*, very specific: examples of the learning that 
the .students felt they had e>:perienced at CSC: ,*'lf the school board came in 
tomorrow and said tht^y v;ere closins^ CSC, how would you prove to them you 
were getting something out of being here?*' (question 2): 

Improvement in basic skills "15 
Improved attendance. * ■ 7 

Knowledge of others? and ability to get along with them 6 



Knowledge of self and ability to function better as a 
person 



Projects ar;d skills in woodwork 

Knowledge of what\s liappening in the world 

Successful weight lo.s.'-'^ 
The second question related to the educational program asked students which 
educational activitiefi tlu-y liked^most and which they liked least (question 4), 
The students indicated tlyoy liked the following activities most: 



Guidance 
Skills 

Arts arid Grafts 
•'Job 

Woodwork 



9 
4 
/f 
2 
i 



They cited the following characteristics jif^^^nese classes as accounting for the 

fact that they liked tliari: 

•Hoilps me understand myself and others 7 
It will help me In later life " 3 

I can see specifically that I^m improving 3 



I have coiiipleteci n -pto ]vc.t ' \. ■ '/ ' 3 

VariA-ty of nctivit i c?^ possible in the class 2 

1 jusL like (name.s clasej again) 2 

Helps me express ^nyseif - ■ I 

The teacher or supuTvisor takes a close Interest in me 1 - " 

The overall pictinre enlarging from these responses is that students per-- 
ceive the skills and guidance programs to be most beneficial and enjoyable for 
thein at this point in the prograiiu On the other hand, other -aspects of the 
program were mentioned by specific students with strong conviction, including 
art.^ and crafts » v;c>rk o^.xperieace, and woodwork. 

There appear to be two tlieines running througii .students* descriptions of 
those cxpeciences they value and cite as proof that they are learning at CSC: 
avi.dence of opecif ic ..pvogress at)d an opport unity to lea r n about Interpersojial 

lJ^-^:-3.^3^.B!lll^ as a person. 

■The students took greeu pride in measurable accomplislmient , some scale 
of progiress on v^/^5.lch tljey could see themselves advancing,. The index most 
often mentioned was progress in basic skills, but * attendance was also cited, 
as was ;:f:bility to show up for work regularly and hold a job and l:he complc- 
t i{D n o f c 1 •: 1 s s p r o j e c t s : 

V d show them what Pve done. My reading scores, (2--3.) 
■ ■ Ny attendance and skills are better,' ' (2-^14)^ ' 
Skills: That's v/here I'm recjlly Improving. (4-2) 

Crafts: In crafts you can make .stuff. It's not like gtiidance where 
you just sit around and talk. (4-16) 

The opportunity to learn about intcirpersonal relationships and to develop 
as a person was'""ccmnected both with the guidance/psychology/comniunications' 
program and witii the general emphasis on close Interpersonal relationships 

' > ■ . ' . .. 
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throughout the school. Ten of the responses to question 2 and seven of the 
responses to. question 4 relate tnr improved personal and interpersonal 
development : , . ' 

I'm mostly learning more about myself. (2-3) 

In guidance, you get to know people better. You interest each other 
more. There *s less pressure. I always thought of myself before, now 
I think of other people. I know people care for me, I care for other 
people. {2-4) 

Vwv more open-ininJed . 1 understand myself and people better'. . . , 
Most imporLaut, 1 learned, to trust people. When you trust someone, you 
start to understand ti,?m. (2-1.0) 

Guidance: I like to work with other kids. I understand myself through 
It. It's helped^ji lot of kids who feel rejected. (4-3) 

Guidance: We get into the human being. How he feels and hovj he reacts. 

learning v;hat is most important, about other, people and about 
myself. (4-5) • ■ " 

Probl ems and Shortcomings of the Program: As mentioned at the beginning of 
of > this section, students seemed somewhat defensive in talking about problems 
or things they didn't like about CSC. Since they are strongly committed to 
the program, they were reluctant to discuss anything with an outsider that 
might undercut it. In response to question 1, there must be some things 
about the school cliraate that students don*t like but didn*t mention. The 
responses to question 3 concerning aspects of the educational program the 
students didn't j ike are not reproduced, since many students didn't answer 
and forced respoi\ses i:rom otliers didn't seem valid. Somewhat the same reac- 
tion was prompted by question 3: ''What is the biggest problem that you have 
at the school?" It would be probably much easier for an insider to get a 
frank analysis of the program's shortcomings from the students' viewpoints. 
With these ].imitations . in mind, here are the problems that students cited: 
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Disruptlvc: behavior 



DovmsUairs 



6 



In school 



3 



Total 



.9 



Lack of' student , responsibility, including cutting 



Drugs 



2 



Stealing 



2 



Program too diaorgani'-iecl 



9 



Fighting 



1 



Mandsitorv class attendance. 



1 



Black Student Sample; No signifieaut differences were observed between the 
res])on3es of the sample -ptUYivG bltjck students interviewGd and the sixteen 
othc^r randomly . selected students . None of the black -Students incationGd race 
relations as a problem v;hen asked about the significant problems of the schi>ol 
The responses of the bl:ick studonttt were combined with those of the other 
students as a basis for the axialysls of results. 

Teacher Interview Ke suits 

It v/as In.tlie teacher intervjev/s that I felt the greatest degree of open- 
ness, in contrast to the students > teachers were anxious to talk about per- 
ceived problems in the program. In a sense, their responses were opposite to 
the students; theii: emphasis on self-criticism made them underrate program 
successes* All teachcrSj^ administrators, -and NYC counselors who worked with 
students v/ere interviewed, and all secretarial staff members were interviewed 
except one-. . , 

Sta ff Members^ ' Conception of. their Role: In describing '^the moat important 
part of the teacher\s job at the Center /'.teachers gave the following 
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L'cspquses: ; 

i 

Kelat-ing to students and undorstandin^; them on a 

per^sonal basis — * 15 

Getting students to function responsibly in society 4 - . 

Drawing students into learning ""3' ' 

Improving students .skills ^ 2 

Envolving .students in making decisions about their 
■ ■ learning • 1 

Encouraging students to exert control over -their own 

1 ivcrs ' " 1 

Teaching kids' to tliink and reason ^ • 



Most teachers saw honest relationships with students based on an individual- 
ized understanding of their concerns as the foundation on which the program- 
rested » the first duty of the teacher; 
Relating to the kids. (l-^l ) 
Make human contact with these people: (1-2) 
To tr'?.at youngsters as human beings. (1-4) 
Relating to the student as a fellow human being. (1-7) 
Concern for the individual and helping hlni with his problems. (1-19) 
In response to this quest^:Lon, several teachers explicitly described estab-- 
lisliing sucli close relationships as the basis for subsequent learning 
activities: ,p 

Making human contact with tliese people. Use that contact to draw them 
into the process of learning, " (1-2) 

To relate to the kids* : To make thein feel welcome and feel good about 
themselves. To have expectations toward learning and Improving skills 
i for I'ife. (1-1 1) 

It seems that most citaff membors would be in agreement with this two-*step 
process, since the predominant answer to question 2 ("What kinds of demands 
or expectations do you try to develop in working with students?^') dealt with 
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encouraging studcrts t:o assuiTie responsibility for thuii: o\m behavior, to become 
Iridependent learners ^ and to plan where they want to go and then get there: 



Increasing indepenucnce and responsibility tor self . 9 

Students should exprests honest feelings 5 

More social ref^^ponsibility and sensitivity 5 

'It. a second rule: be a reasonable human being 3 

Press each individual to limit of his ability 2 

Develop, a sense of vjorkjnanship , of pride in completing 

a task well 2 

Regular attendance 2 

Rekindle c^jriosity 1 

Ability to explain and defend an idea or answer 1 

Show studentvS some adults do care about" them 1' 



The attempt to develop student independence and responsibility for self was 

evipressed as follows: 

To . help tliera see they are responsible for themselves and their " 
behavior, (2a--4) 

Press ^them to be. realistic ii^ their goals, -What they need to know to 
get to sojne place they vant to be. (2a^5) 

I try to draw. them lacp doing something; anything at first. Then, to ■ 
get them to compJ.etc a project. ' (2a--9) . ' - 

The expectation 1 have in working with ?:^tudents is that they will sti;rt. 
to set goals.' (2a-i5) 

The consistGnn^conc'^^ with interpersonal development was expressed in 
the respons^es of five teachers who ■ expected students to ''express honest 
feelings/.' Again, several responses indicated a close linkage between develop- 
ment in the interpersonal area and subsequent development of independence and 
competence; 

Expectation of honesty in dealing with you. Expectation that the student 
work on those areas in which he says he wants to work in an. increasingly 
consistent and independent way- (2a-10) 
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The resiioiises tro the first two questions suggest: soi}e important issues • 

about v/hicli tiiere is some faurly wide consensus among the sta£f» They also 

reflect an area of clisrigrecment about a fairly fundamental philosophical 

question: the Individual * s relationship to and responsibility to society. 

Some staff members see their role ay helping the student adjust to certain 

norms of acceptable behavior > normij which they themselves generally value: 

Since the Center is career-oriented, I vould imagine one ol.tbi- wosL 
iinportant parts of the teacher's job would be to help prepare the 
student, both in terms of basic tools (reasoning, readings etc.) and 
in terms of adjustment to the future world of training and work. (2a'-l3) 

To make a responsible citi.xen who will be .pleasant, regardless of the 
circumstancei>. .(2a-17). 

Responsibility to thcmi5Qlves and others. "Honesty to theviiselv-:?fi and 
ouhers. Punctuality and stick'-to-it j.veness . 

Other, staff members acknowledgu less responsibility to the norms of the 
larger society and feel these norms are secondary to, personal development:. 
They place their primary emphasis on the individual's development in whatever 
direction he wishes to pursue, Altl'/ough they feel It is important for the 
student to learn l^ow to "operate" \%>lthin the society, they tend to view many 
of its rviles as pragmatic: strategies for survival, . 

In spite of this disagreement, it is important to reemphasize some ob- 
jectives ob education at CSC about which both sides in this controversy 
generally agree: 

(1) The dt^velopment of interpersonal' relations is an important aspect 
o f the ed u c a (: i.o na 1 [5 ro gram . ■ - 

(2) ; The- development of skill s is an important . part or the educational 

program. 

(3) Students must become increasingJ.y independent and responsible for 
their own learning and their owii actions* 

(4) Students should understand what the society expects of them and be 
able to function ef f cl'Ctively within the framework^of those expec- 
tations. ' 



Limi ts of Bfehavior : Vaestxan 2b nsked vhat behaviors were clearly out of 
bounds at CSC, and iae responses broke down an followiD: 



Physical att .:x:Ks on others ' 11 

Verbal attacks on others 4 

Keeping others from working - * 4 

Drugs in school 4 

FrofanlCy 4 

Vandalism . . . " 3 

.Disruptive bcl^avior " ' • • 3 

Anythiing that threatens community survival 2. 

Failure to inael: minimal jo!: standards 1 

Excessive absence • " 1 

^ Failure to complete required work ' ' 1 



Once again, there are sonic areas of gcnc-iral agreement and some conflicts evident 
There is wide consensus that plivfiical attacks on other students are clearly 
out of bounds^. Other interference v^ith the rights of other students by dis-- 
rupting their work or carrying out strong verbal attacks on them were cilso 
menCioned fairly often and would probably be endorsed by most people* Drugs 
and vandalism V7ere not mentioned spontaneously by everyone, but staff ,d-iscus-* 
sLons of results clearly indicated that these were out of bounds: On tlie 
other hand, there is (Judging from observational evidence) a disagreement about 
whether or not profanity is a taboo behavior. 

In addition to cbnfllcti^S' about v/hether specific types of behavior .are 
'Vlearly out of hounds,'' staff members disagree about the mnner in which one 
should deal with "out of bounds" behavior • Some staff members feel that the 
absence of clear limits allows students to perpetuate levels of behavior 
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vell below their pv<-/:nizal* This philosophy holds tliat the imposition of some 

clciar boundaries i'or v?nal: is acceptable would be helpful to students: 

Students -should be dropped aj:tcr tan unexcused absences or if they 
Call to cor-iplete work for a Lcacher. (2b-'14) 

On the other hand, some staff ruGmbers feci that a key to the Center's success 
in working with students has been the ahsenco. of specific ralos and a flexi- 
bility in bending to the particular situation* In dciscribing the expectations 
he had for students^, one staff member said: 

Try to work v;ith.in the framework of the three rules (Be here. Be a 
learner J lie reasonable). Especially reasonable* I try to project this 
idea across cultuvrai differences. To deal with the kids own conceptions 
of what is ^reasoaable* Kids usually respond to this if they are in 
control of tlieniselves at the moment. . At otiier times > I just try to get 
them out cC the situation and we talk later. (2a-7) 

Most and Le as t jj^ffectlve P arts of the ?raj:.j:ram: Here are teachers* judgments • 

about what parts of the program aro'^n)o^t effective: 

Skills -7 

Guidance 5 

Anything that builds interpersonal relations 5 ■ '• 

All parts reach certain people 4 

Job expririeuco ' - 3 

Wood shop 2 

■ . -I 

Informal interaction 1 
Art ■ ' ■ ' 1 

. "d^Tt^rc ever they learn to think 1 
Any ac tivity increasing independence ■ 1 ' " . 

The staff judged the following aspects of the program least, effective:. 
Core ' . 8 

Guidance 4 . . 

Anything that eniphasi5:es content over process 3. 



.Can' t say 3 . - 

Outside cJ.asHes and trips 2 

Any courses tlu^t lack diversity 1 

Instabililiy of: class composition i 

Like Lhe .students, teachers tended to rate the skills and guidance 

aspects of cho program as most offective, and their reasons for judging them 

etiective were sirnilar to the students* reasons. Emphasis on interpersonal 

development came out again in judgments that the most eCfectlve part of the 

pro gram was anything that builds interpersonal relations, However, even 

staff members whc w->re v;j Lllng to judge one part of; the program most effec-- 

tlve <^n;phasi^.ed that different parts of it and d if Cerent teachers were working 

successfully v;ith different \AvA\v\(\\:^'a.x.s\ 

VkOt an}/. one part. Each kid picks up on a part, either through the task 
or through the personal attachmeni:* Anything that deals with the 
p^rocoss of relation with kids is OK, (3a-7) 

Mrh parts are beneficial. (3a-7) 

The job e:>inerieMce was mentioned by three teachers as being the most effective 

part of the program. Some comments from parent interviews discussed later 

support the oosition that the job component is extremely important for some 

students. 

In judging vjhich parts of the program are least effective, teachers most 
often mentioned core. It should be pointed out that this survey was taken in 

the lace fall, and the core program was at that time undergoing considerable 

j 

modif icatioii, A second interesting result in question 3b is the judgment of 
four people that the guidance program is least effective. Thus, guidance is 
rated both "most effective^' and "least effective*' by. a number of teachers* 
This disagreement is rela.ted to the division among the staff discussed 
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earlier about; the tetallve Importiance of personal deyelopmtml: versu5i adjust- 
ment to the world. 

Staff * 5 Percep t i.o g of: School Probl ems: The question "U^-^at is the biggest 

problem you faco Ln working on the fDtafC here^* was deliberately generals to 

allow staf t member :i to choose whatever type of problem they wanted to focus 

on. Responses were as follows; : 

Stuff relationships and organisation 

Lack, of good cotmnunica tion and cooperation 

by the staff 8 

Need to find out how others are dealing 

v^f.tb specific students 3 

Staff crcgani/:ation - 1 

Deparcinontal structure I 

Lack of a second in comniand - 1 

Ty:i.n>j classroom and job experiences 

closer tot^elhor . ' ' I ■ 



Tota] ■ 15 

Work load; not eaougli time 7 

Work witli students 

Getting kids to achieve goals, work 

i nd e p end en t ,1. y 2 

Not reachin^^ some kids 2 

Not enough patience with kids 1 

Total. 5 

Lack of long-range planning and direction, . 2 

Attendance 1 

Locating kids when you want to v/ork with them , I 

Lack of understanding from people in the city 

who might work witli the program 1 
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Both the motional tone aiid contont oL o-mrfw^-Ta ' respO'ioes to this question 

rciflectou the excep:: tonally seJ v-cr i tic al attitude v.-hirh cliaracceri?.es the 

staff. Tliis ciritical ^jpprocich cl\)nrly h:ds h^tieficial aspects; it also 

clemoraliijes peopJe and causes ihem to overlook substantial program successes 

that: are rcifiected clearly in student rosponses. 

The most iircquent prohleni area cited was • staff relationsh ips * Staff 

member ::J cited conflict about the directions the program should take, lack of ■ 

cooperatior, between staff member:!; , and lack of comrnunication regarding 

successful work with individual students; 

T.he. b:ij;;,gcst problem- is the direction of the program, l^ot as suitable 
^.is it luight be. Other alternatives; can be explored. Problem of articu- 
lation betweeir people* VJc have to know where we're at. How to inter- 
relate with'c?ach or.her .toward a coniuon. purpose. (4^3) 

Our fragmentation, PcM>plo arp gooe hGjre and there. Staff needs some 

-*up~ build. ;/rjg e:speric:nce. Timc! w:i.th other staff members needed, 
<3Spc-..-i^v'i iy informally, vStvuj.int.s imist coivie f.ir.-;f, but in the long run^ 
lack or tiXnie with the staTf: hurts -work vith students. (4-7) 

I' a say the ^nowledge that in some areas we ate polarised on what basis 
the center :^ho:Td operate. 

Coiiu^iunications vlth -^thers. Hot enough tiiue to find out what else is 
going on. Not enouidi to find out how other teachers' are dealing 

with particular students"-; have problems with who others might be 
reaching, C^'*-5) 

The fseco.id niajor area of conc:-.:n was the lack of tin^e to do everything 
that lieeni^d necessary Co maUe the progra:^i work, ^itaff members spoke of the 
TM'iQd for more time to work with other staff, to design projects for individual 
studoTits, and to keep accurate records. 7hcy also spoke of the uneven nature 
of the work load. . . 

The third area of concern, af f ectiveneys of work with students, . is con- 
sis-tent with respor.;-3es to question 2a in which staff members expressed a 

desire to help students becoiTie more independent, responsible, and able to 

\ ■ ■ ' 

f.q.llo\f through on comiDitrnents . 
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Paccerns of Stair Rv:lai::Lon8hi£: The fina . question asked of staff members 
*wa5o as., follows: "Which ))orson oi:i the staff do you talk ^.^ith motjt about 
problems, students , how t:h1.rigs are going, etc? Ulio would you rank second in 
tluit regard?'* Figure I indicates the respousSe.s to this question* The two 
eirrovs going out: from each circle- indicate the two persons talked with most. 
Narnei^ \uive not been filled in in this diagram, but a diagram with naiaes in- 
dicated has bec:n suppJ.ied to ihe program director for whatever use the staff 
wishes to raake of it. The cluijters of staff members indicated in the figure 
repr^Hsoni: groiips of people vv^ho talk vith o'^ch other ijiost frequently. For 
example^ there aie. no arrowr:^ going out of gioup 3, only one arrow going out 
of group 2,, and one arrow goinj^ out of group 4. There are four arrows going 
out of group 1; three of them go to one person who forms a coimnunication link 
between the two jr;roupsS. After these cotmnunication group3 were identified 
(by al tempting {:o minitni^ie rhe number of arrows tliat cut across group 
boundaries), the riatui'e of each group was specif ied\._ These specifications 
are consistent witli various areas of the prograia: (I) NYC work counselors, 
(2) Skills and Guidance, (3) Administrative and Secretarial, and (4) Core- 
IVo qualifications should be kept in mind in examining this material. 
Firsts che nature of clie question that was asked influenced results. Dif- 
Eerenl: results might liave been observed with a different question: "Who do 
■ 5'ou like most on the staff?" "'Who do you go to for advice before you make 
an iiivportaut decision?'' Second, if staff members had specified a third, 
fourth, and fifth individual they talked vjith? the boundaries between areas 
might have been almost Impossible to draw. 

The responses do noj:_ indicate that there is no communication between the 
various areas. Observations in the school indicate that there is far more 
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cotnmunic.-4r:ion within rhc st.r,J.f in a Lraditional scliopl. However, the 

diagram does indicate that ihi-i inost frequent coinniunication is within the 
designated groupir;. Group 1 (K^'C work counselors) tend to talk mostly with 
each other > and this [;;roup\s physical separation from the rest of the programr^ 
reinforces this pattoxn. Members of the NYC group .talk moat frequently to the 
counselor in .Croup 2 (Guidance and Skills) with whom they have worked fre- 
quently in the p.:st:. Croup 1 members nlso differ from some of the iriembers of 
other groups on trie issue cited earlier: ' they tend to regard the program's 
emphasis on guidance .ind emotional growth an a misdirection and feel the pro- 
gram should pul: w.orv, enjphasis on ability to adjust to the realities of 
society. Group i.o^sr. consists of t:hree young teachers ,who have done the bulk 
. oE the core r.Crrichiicfr, and outi-^ide class contact. Issues relating to the success 
of core and perhap.s mIso if...'.;uo>7 el: younp. versus old teachers have solidified 
them as. a separate |.;roup. Group 2- i^i interesting because it unifies cwo 
separate parts of the program (guidarice and skilrs) and because it incor- 
porates both e>:perjanced and ine^per j enced teachers. -Some Group 2 members 
are in strong conflict v;ith members of Groups 1 and 3. 

Parent Interview Results . ; 

In teriTis of: the relatJve openness of the three sets of interviewees 
(students, teacher^j, and parents), the parents seemed most [guarded in tlieir 
answers. • This cautiousnesjj is not surprising in view of the fact that most 
of the parents^ previous contacts with children's teachers and other school 
st^iif members hc'^ve deali: v;ith the students' diL'f iculties in or conflicts with 
the school- In the process oL' the interview, the majority of parents seemed 
to loosen up subsLantinlly , and despite comiiiunication difficulties, some useful . 
conclusions can be estab-lislied from this interview information. The staff 
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meinberfi who accfnnpanied ivtc in lii^^Eo. Interviews pla^^ed .rui important role in 
establishing a moj-e r.2.1 axed tone as the interview progressed. 

Thiric:en of tiie .sixte^^n fauillios in r.be target -sampl^L' were intcirviewed. 
The other three were not avallabj.o durrlng the three days In which the inter- 
views were cortv/jleted . In all but one case, thormdther was the parent inter- 
viewcid . ' 

Tarant ' s Pcifception of Student/ s Pre vioo.g> Sc hool Experience ; l^a r e n t we r e 
askcid "How did get alon^^ in school before he came to CSC?'' Froiii 

thciir rei^ponse:^, it wnsi possihlo to categorize the reaso'ns parentis gave for 

\... -l' . , . ' 

their child pVvv ious probJ.dhis; u.n:::j^chool: ' - 



{ ■ ■ 

No GAplarjation ; it just happened 5 

Psychological: hot: tcraper, witlidrawn child, likes 

attention 3 

Conflict vs'.ith a particular t4.^•.^cl^cv 2 

isatui:e of school scheduJ.o 2 

Got behind in basic skLllf; .1 

. _- 7 

No friend.^rat old .vcliool 1 ' 

Mad no problems ' • 1 

The, students' behavioral rcspontje to these problems in school can also be 

described: 

Left ;.-;c[iooi or refused to go 9 

Couflictii with teachers; disrupted classes 4 

Fougijt with other students . ' , 1 

Parent didn't know oi: ^aiiy problem 1 



One. strong impres^^ion I got while listening to responses to this question 
•was that parents geniL'r<:Uiy had lit-tle insight into the personal dynamics of 
their child and their relation to his conflict with tbie traditional school- . 



This observation may not be accurate, since, parents niay have merely 
been reluctaiit: to. talk in detcul about fihc-ir children's past school 
experience. However, only tvo (nircails ■ provided a detailed explanation 
of how their childrcro/s personal development: and temperament interacted 
with the school situation. Most frequently, the parent gave no explana- 
tion for the problem; it just happened, often (in the parent's judgement) 
quite suddenly at a specific time: ' " 

In September 1967, he started acting up against the teachers* 
Froi^i then on, he fought with them all the tir.e- (1-2) 

He did well until May of 1968. (1-3) 

Question 2 asked parents *'How did get along at home when he 

was having the^;e problem*^ at his old schaol?'* The responses were as. follow 

Withdrawn; v/ouidn^t talk ,5 

Nervous; mean; argued 4 

No problems 3 
' Argued with .siblings 2 

Was never home 1 " . 

Whether the student's response to his difficulties was to withdraw, 

argue with his parents, or leave home, there was little parent-child 

communication when these problems occurred in school, and some students 

concealed their problems from their parents completely until the school 

or courts took drastic action: 

She would come home and listen to the radio, I left her alone. 
She would talk about v?hat she didn't like. I would tell her to 
just forg<^t about it, but she didn't want to. (2-A) 

He never, had a problem getting, along at home. But he didn't like 
to talk abouu )iis problems. He had no respect for me when we talked 
^ about t'hem,."' (2-5) • . 



He was sa«.sy» He came and wexit as he pleased. (2-9) 

She kept it from us. She didn^t want me to know about a lot of 
that stuff. (2-12) 

He spent most of his time ,at home, watching sports on color TV, (2-13) 

\ 

■ • ■ . " ! ■ ■ 

Changes in the -Student Since Entering CSC: Questions. 3a, 3b, and 3c asked 
what changey had taken place in | the student since he entered CSC in the 
areas of schoolwork> friends and spare time, and behavior at home.. When 
asj^ed for specific areas of impr|ovement in schoolwork, parents cited the 

following: i 

I 

Inproved attendance j 6" 

Personal and interpersonal growth 5 

I 

Good woi-R in job placement | 3 ' 

Skill development"" j ' 1 

1 

No change • ;_; . j ■ 2 ' 

The most frequent responsii was that the student attended school more and 
was actually anxious to go to schbol in the morning: 

He goes more often to schooll I don't have to get him out of bed. (3a- 

He. :i i.kcs the te;achers and kiks. He doesn't want to miss even when 
he was sick* (3a-*9) \ 

She take more interest in living! She wants to go to school in the 
morning. (3a-8) ' ^ 

He gets mad when he oversleeps. He tore up his room the other 
day because he was late. (3a-15) 

Development in the personal and interpesonal area was also cited 
fre.qaently by parents, They described various students as being more 
"relaxed", "self-conf ident'S ^^a.live'^ "ma tur"e''7^ ''responsible" , and "easier 
to talk with". 



V 
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to their child's .abiii.tiy to go to work regularly and assume responsibility 

in a 30b placeraent: 

She works regular l.v aad keeps other -kids out of trouble. She works 
with ljj:jtl.eJ.cids and l:akevS them around. She does a real good job, 
{3a- 14) ,1, ■ 

He likes his job. lie takes a real effort to get there. His super- 
visor said the other day, we can use ten more like hiiiu (3a-5). 

Parents were next: asked whether the student's friends or the way 

ho opent his spare time had changed since he went to CSC. Most answers 

focused on friendships: 

Has same friends .^s before 5. 

Has different friends .* .A . ^ 

Has different friends and they \ 
are better for him 5 

Has different friends and they . ' • ' ^ 

are worse Cor him 0 

Finallvj parents were asked how the student had changed at home since 

coming to CSC: ■ 

Changed for better ''^ 

Talks with family and joins 

in more ' 4 

Can talk better ^ ' 2 

•Not so sassy; hostile 2 

4dappier " * • 1 

iiO*:e responjrible 1 

No Change o 4 

Changed at first, but now tnore like , ^^.-.H''::: • 
before • ■ ' ' L ^ 



£1^^" Changed for worse 



0 



Of the parents y/ho cited pof5it:iva changes in their children, several 
spoke of an improvemeuL in comnumication with them as compared to the 
period before, the student vent to. CSC:,. 

She'll sit and talk more. Joins the crowd.. (3c-l) 
l]ot so much temper. Much easier around the house. (3c-4) 
Much better* I can talk with 'him* -(3c-5) _ J 

More oul;;;,. Lu^A. GeLs/ along with people a little better, (3c-'15) 
In sur\\mari/iiin& the nature of changes in students as they are perceived 
by pax'ents, one sees a pattern of highly positive changes (froiu the parents^ 
view|>aint) in the areas oi: schoolvork^ friendship patterns, and relationship 
to the family.. No parent said that his child was doing worse in ,^ny of 

c 

these areas since he began attending CSC: 
Schoolwork 

•Citef3 positive change 13 

Cite;iJ negative change 0. ' 

l"lo change - " . 2 

Frlend'ships 

Cites positive change 5 - 

Cites ii'.rspcive change 0 

No change ■ 9 ^ 

Family Reiat.^onships 

Cxtes positive change 10 

Cites ngcu^tive change 0 

No change .5 

Student Vocational Inte rests: Parents were asked a series of questions 

cbncernlng the student's future plans: *'Has ever mentioned any plans 

for the future? Ideally ^-^^ would you like to do after he leaves 

school? Do' you think he will do that the way he's .going noV? \Jhat do 



you think is the most likely th'Jvi^;^, to happen to after he leaves 

school?*' Parents reported that students' had mentioned the following 



vocatioaal preferences: 

Nursing 1 

Job Corps 1 

llAi^rdrtriiser 1 

Teacher ] 

Armed Services 1 

Fireman 1' 

Mentioned niany.j changes 

all the time 2 

Never raeuLioned it; • 

no plans 8 



The general inipres.sion gained fron) examining the re^-ponsejs is' that most 
of the students have no ide-^as about a future vocation and those who have 
expressed -some preferences have not seriously investigated the nature of 
the vocaLlon: 

She vouid like* to go inxo hair--dressing, but she' hasn't checked 
' 'on it- ) . 

He^s never mentioned any plans • (4-2) 

No plans. Once he said he wanted to be the best-dressed kid in 
St, laul, (4-3) . ' 

.•^-c jM^nges his mind- every day* Join the service. Be a mechanic. (4 

She wants to buy some things so she Ml need a job* She's never ' 
mentioned anything specific* (4-12) 

The parents' conceptions of thoae fields of work In which they friXt the 
•students might be successful was as follows: 



Working; wit}i people 3 

Mvjchaaic: 3 

Whatever he liii.irongly vants 

to do 1 

Ariychlng vhere he m-akcFi 

an liciTCfjjt liviii^; i 

Business . 1 

A trade * 1 

Nurse's aid 1 

Advance through on-the-job 

training " 1 



i (• -'as my Impr eE;sif';ri tliat. ':he vocations suggested were consistenn with 

■ v gei^eri^lly followed by other members or the family and other y^'Ung 

in iihe neighborhood. Parents sometimes started by saying that 

[heir hildren should do anything they wanted, but chen indicated that 

cht::y very de.fiu.lte conceptions of what optionss were possible: 

I've never pushed the kids. But I think lie would be happiest as v 
i-^ riie^.{Mnl<: . He could do it if he; would concentrate, I think heVll 
uiv.i \\v as a mechanic or in the service. (4-7) 

There arc several other examples of parents who felt that ide:3S about 

vocation (presumably .suggest ed or developed at CSC) were not rcaalistic: 

She ivis no plans. Sh^?/iJ been talking about the university, but I 
don' J, thivik she can nuke it. (4-6) 

She ^^^ants to go to college. She wouid have been scared of that 
before. Now slie's talking about teaching. IM like to see ber go 
to business college* I think she's too nervous to teacli. She can*t 
stand anyone over her. She does art, but she's not good enough to 
Diake a living at it. Sl:ie^s applied for a job at (a business firm), 
(4-8) 



;r. onts\ Conceptions of V> e Career Study Center; . Two final questions that 
asked tapped the parents* knowledge of and attitudes toward CSCn 
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Pa. ent.s were f.xrst askoci what: their children had muiKioned about; CSC: 



Tliey inake positive cuiments 5 

■>ay v,ery little 5 

ike: Che shop 3 

•e guidance 3 

Teachers are friendly and 

helpCul ' 2 

'»>forRod during space crisis to keep it 

crom closing 2 

Tliey have a lot of discussions 2 



Students vork on machines 1 

There', arc not many rules 1 

Likes art 1 

Getting tired of it recontiy 1 

Likes lialf days .1 

Not mch different froii? his old 

school 1 

v'-.' "a asked ^vluit should be changed about CSC, the comments were as follows: 



I lionet know 5 

lo!:hi.ng; it*s great the way it is 5 

eds more structure 3 

V.' u.Ul teach foreign language 1 

vSeems like its lost group decisj.on- 

r/:;ikin8 it had at first 1 



Ttiese two sets of responses suggest that students don't teiJ their parents 
much about CSC and that parents knov/ little in detail about the prograr^ 
except that their child likes it* Yet, parents are generally in strong 
support of the program because of the positive changes they have observed 



in thei r chJldron and becau.se the previous conflicts wlf.h Gcfioo]. author-] ties 
have ended: 

1 don't: think the scliool. could do anymore- (6-^'6) 
There' B no way it can be improved. He likes it. (6-15) 
Th<.: pcapli?. who run it ate great people. (5-1) 

It wou]d be cjri awful mistake to cJ.ose the school. It's a good idea. 
They yliould keep it up. It's n re.lu^f. to go through a morning 
without n call Ironi the school . (6--] 4) 

strong criticisms of the program were advanced. Three parents ^suggested 

fli:it the program was too unsti uctured, but two of these three were ambivalent 

abo. t whether this criticism was valid r 

From what I understand, they let the children be what th.ey wont to 
Maybe they should get after them more, but maybe not. (6-1) 

misses school some and is late. But 1 don't know if the school 

ouid have been stricter. (5-8) 

've gone from too strict to too lenient. It wasn't a gradual 
j^vCiSU^l i: 'u>Tii;K[ry 

(1) Students perceive CSC as being significantly different from their 
previous school^ and they are. strongly positive about the differences, 

(2) The two differences most highly valued are (a) the increased freedom 
offered by CSC and (b) the closer relationships between teachers and 
students. 

'3) Students view teachers as being much closer to thern (not on a pedestal) 
and as being aware of and helping thera v/ith their individual problems* ' 
As- evidence that they are benefiting from being at CSC> students most 
often cite Improvenienr. in basic skills, increased understanding of 
self and others, and improved attendance. 
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(5) Sti:<U'.nt«} like gu.ijaricc host, but also riu-'ntioned skills, nrt?? and 
crafts, the work <^xpericnco :nvj woodwork as favorite areas of. Llie 
program* Their niosL frequent: r^vMSon?:; Ear liking these classes ft^ll 
into two general categories: (a) the class gave them a feeling 
they were making specific progres.s or (b) the clay.s gave them an 
opportunity to learn ^ibout interpersonal relationship?; and develop 
IS a peri-sofi. 

( i ) iK.U:'r]t« were somewhat reluctant to talk about problems of CSC- 

^se cited most frequently were (a) disruptive behavior in the j?c-- f 
downstairs in the depot and (b) lack of student responsibilit 

(7) There v/ero. no trignif icant uiiJ ru ences between the respoases ot the 
black stn.d^jat sample and the raTKloiii. sample of all situdents* No black 
students mentioned race relations as a problem in the school. 

(8) Teachers generally felt that the most important part of a teachtir's 
job at the Center was to relate closely to students and understand 
them on a personal basis. They saw this as the foundation oq which 
future educational progress must: rest. 

•'9) After such relationships were established, teachers saw their major 

task as helping students become increasingly independent and responsible 
for tbtiir own learning and action?. 
; There is a conflict on the staff regarding the relative importance 
f the individual's psychological development versus his ability to 
ncx.ioi) within the expectations of the larger society* 
I , re was a general consensus among teachers that physical attacks 

. > ae student on another were clearly ''out of bounds behavior 
Verbal harassment with others, keeping others from working, use ol 
drugs in school, and profanity were also mentioned by several indi- 



vidua Is as clocsri. out: ol: boundy. 
(1.2) Staff rfttinujcr^s di^:»agr(ie on how flexibly limits on bch'^vior snould be 

interpreted in the light of diiferencess between individual student^?* 
(13) Teachers jiLtd.'^ed Guidance and Skills the most (.effective part' of the 

prograjn and Ci>r« le^.st effoctive. However, many people emphasiised 

{•:i)ai all pares were reachidg specific students. 
' !4) Staff members felt their most important problem \3as lack of effective 

comiiiunication and froopcration on the staff and that their second most 

importi^nt problem was insufficient time to do cverythi.ig t?).at needed 

doiug* 

(l!) Piitterns of conmiunica Lion on the staff tend to follow prograiKi area 

inest i. NYC work counselors, 2. Guidance and Skills, 3. Secretarial 
I Ad';iiinistrati.ve» and 4. Core* 
(K:) of the parents interviewed gave explanations of their children's 

I- i.ouB difficulties in school that described the child's prirsonal 
development and dynaniics^ Wien aeked to describe the students^ behavior 
at hosne during his period of trouble at schoo] , most pai'ents Indicated 
that there had been very little productive communication vJth their 
child re 

(.17) Parents reported changes in their children they felt were strongly 
• positive siuce they had attended CSC* These changes occurred in 

schoolwork, choice of friends, and rf.lationsUipsS with other family • 

members* No parents reported that their children were doing worse 

in these areas than they had before entering CSC. 
Ti iil Most students - have not mentioned future vocational plans or seriously 

Investigated vocatiojial options in which they have expressed interest. 
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(19) Vocations suggested by parents as- those in which their children 

would do wGXl were generally consistent with those followed by other 
members of the family and people in the neighborhood. Several 
parents felt that ideas for the future that their children had deve- 
loped at CSC were not realistic. 
1.20) Parents were generally enthusiastic about CSC, based on- improved 

student attendance, general positive couuuents about: Che program by 
students, positive changes they saw in their children's behavior at 
home, and lack of negative feedback from the school. 
Parents kaow little in detail about the CSC program. Partly because 
r this lack of knowledge and partly because of their generally 
■ iicive opinion about CSC, they had few specific suggestions about 
ging it. 



II u . DTSGUSSION 

he primary purpose of this evaluation re})ort is not to present 
i -i i"u..l policy recommendations, but rather to present the infonnatlon that 
Vi-isp hv'eii collected in a way that will be useful to participant>^ i.n the 
Caret r /•r-v''; Contcr progrcun*. It :p ' 3 responsib {.lily of teachers and 
interested students to U5;c tlris i.a aations in shaping the future deve- 
Jupinent of the program. 

Therefore J an exhaustive discussion of the results will not be attempts 
Instead this discuBsion section will (^Tnphasi^e a few areas that seQn par tic • 
ulariv Important . Some ideas for. future program development have already 
been pre.sented in Frocesg 'Kv aluat Ion Re port Number 1 , v/hich discusses 
i:he atmosphere of the Center, ^-noveme.rJt into a '^second stage^': of learning 
at CSC, characteri.£;tics of successful courses from the stu^lont's points 
Ok view, staff cooperation and decUsion-making, and multidirnensiona.l 
st-.v,;ent-f acuity relationships, .Thics report should be reexam'aed; I think 
thai you ml:.iht f ind some of . the suggestions worth consi.derlng at this point, 
gjvoi: "he experiences of the program since the first of the yj -ir and 
i .jrv ■ • xl :j,rowth in si2;e. Some of 'the ideas in the first repor:: have been 
i^^:>^^at:ed iiere as they are directly pertinent to the fevj !?pt=>ci.f ..c topics 
I am goi;.>_.^ to discuss. • • ■ - 

S u ccesses of t he Pr ogram: As- mentioned in the section on staff interviews,. 
mnny staff members are so self-critical they lose sight of the substantial 
successes that have already been achieved at CSC. This report clearly docu-- 
mcnts the nature of these successes. Almost all student.^ see CSC'as signi- 
ficantly different from their old school, and are strongly positive in 



their judgmcnUs about t:hese diff »ivrGncGS, Almosl ai' students feel they 
are be-nefiting frcun aLCenddng CSC, and are able to ciie specific areas of 
progress. Almost all parents have observed positive changu.'^ In their 
ciiildren sicne they entered CSC, and they are generally enthusiastic about 
the program ♦ . 

Without changing its critical attitude toward CSC or minimising problems that 
must be faced in the future development of the program, staff members 
■hould proceed with thr knov;ledge that CSC, as it is currently operating^ 
'•'J^ of: substantial benefit to its students, 

A2-;.^.;A^if' Development of the Educ ational Prop,ram: On the ba?-. u. of staff inter- 

it seems that the following series of steps for a student 
c'.iuca tional development at. CSC would be endor: -- - • almost everyone 
on the staff: 

(1) The first step In working with a student milst be to establish • • 
an honest personal relationship with him. An iiriportant contin- 
uing objective of the program should be per^f^^onal psychological 
growtl* and interpersonal development. 

c 

{2} .After thiii basic relationship is established, the teacher's 
major goal should be to help the student become increasingly 
independent in bis learning and actions and accept responsibility 
for the directions of his life. Since the duration of 
the studentVs relMtionsliip v;ith CSC. i.y limited,, the ultimate 
objective la^L.ut he no longer ^^needs'* CSC, that he can realize 
his goals independent of CSC • ' 

(3) To achieve this second- step, a number of learning a tivitics 
are vital* They. include (a) skill development, (b) ineaningful 
work experience, ::ind (c> varied learn.i-u^^ activities • in social 



btudi'is, corraiiuiiicationSj and the sciences, including 'lununity 
based, experiences. 

Thf -J- report: pi'^v/ides sottih feedback on which aspoc^^ this process are 
br^ing carried' ouc most tjfTecniVely at the present. It also suggests that 
all aspects oL" this process are meeting with some succcs's curi-ently. 

It voxild seem that with- a. 'widely shared coufen^-rus on the major educa- 
tional objectives of t'ne program and_with a substantial amount of success 
^:l:'o:fi:.K' achieved in meeting these objectives, the collective energies of 
the staff V.ould be focused on trying out ideas for reaching these objective 
lore fully* , "... 

S --af f -Cooper a t ion The staff indicated that their biggest problems'. 
c'v.ir*rentiy was staff cooper<:ition^ and I .think that the develoj?nien?r of 
hvrocoved staff cooiieratior wil.i be the xt\osx. .important foctor in achieving 
i.h:j .-bjoctives of the program. Analysis of staff interview responses 
r^u,-;. - :3 that current barriers to fully effective staff cooperation are 

(\) There is a degree of tension and lack of communication betv/een 
..'u\:e "s-^roUiM.; :ir, t{>e p'^'ogrnm: I. NYC job counselors, 2, Skills"' 
and Guidance > an.d 3." Core. 

(2.) Relative emphasis on personal psychological developmeiit versus 
adjustment to tlie real world f^eparates group 1. froiTi ..groups 2 
and 3, The difficulties -xvith the core program are the basis for 
the separation between group 3 and the other two groups. 

(3) Staff menibers agree on the program objectives outlined in the 
. previous section, but they f e^el responsible primarily for the 

. as \ " 

success of what tliey perceive.^their own part of the program, 
o» To a certain extent, the program has become departtnentalized . 
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\\) information about: individual sludenttj is shared much i ^rc 
readily within the throo groups rathcvf than btitween gx"oup.s. 

i'! v;i:>]:o<n\s important: to find ways of dealing with these issuc.->. Some 

( ^ ■ . 

possible ways of cippvoaCwiug probJenm iiri.ght include the following: 

<l) Moving NYC headquarters to the Dopot or at le.^st having soraci 

NYC counselors work out of the Depot on a fuil-tirne baais. 

(2) Staff development sessions conducted by a nautral 'outsider 
aimed at building group cooperation for achiov:i.'»s all program 
objectives, 

(3) Deeniphcisls on program areas (corc>, guidance, etc) which are 
completely icitintificd with specific inembers of thr- si:afP» 

'lii:.' last point deserves soine. clarification, in any expcrimr.atal program, 
tlie failures are bound tc outni;mbGr the i^rac<^,oss(:rs* Nev dire-' ilons should 
bo iried out freely; it: tlu- / work they should be retained; if they foil 
t:h. V -hould be painlessly dropped. Shared responsibility raake$:|>this prp^^es.^ ■ 
■ . ■ i '"K^. triced it, but it didn't work")» Departiuentalixation ruakes this 

pi'oce:-j>. iifficult (^'He tried it, and it didn^t work. Those people don't 

fcici/;-' ro ac:.comp]ish much*')- One. possible method f^ :* ''-.aling v/ith this 
problems is for individuilrr; to split tlieir time, up d ilf erently^ so that current** 
core people spend sonie tiiac in job plaeeuienr. ; current guidance people spend 
ijume time In developing outside experiences, e.LCr 

A final point that needs reemphasizing is that the problem of staff 
t .:''^pora tion, like other problems, must be kept in perspective* Staff 
cooperanion at CSC Is sub,*:itantially better right now tlian staff t;ooperation 
}t all traditional and most experimental schools I have visited. 



Pvelct?: <) nshl p s with Parents : The" nature of the school's relati nships . 

wi.th ina ehts" is a tricky question. There is a strong poten.t.i.a1 conflict 

botv'enjn ..uudent and parent involveTnent in the school ^ as sevpr..il staff 

^ z J ' • 

members have inclicatod, \ vsiju I'J . only 'rjuggest l:hat relationships with parents are 
not an all-or-nothing proposition. In examining the information from 
parent interviews, I think the following three points might he worthy of 
staff cix5JCiissionr 

(1.) The strong parental support for the school might become stronger 
or [ivight boi sustained through some type of increased .feedback 
from or contact with the program, 

(2) Staff, member would benefit- from the type of contiact with pa.rents 
in the home tlir>>: I had in conducting the parent iuLerviews, It 
would help staff members to understand indivLdual -^udents and to 
get a per spec tJ v.- on the types of changes taking place in them- 

(3) Parent continue to be a strong influence in shaping the develop-* 
nant of CSC students, even in cases where there is lir£le parent- 
child communication. Specific examples of strong parental 

■ influence on vocational choices came out in the parent interviews. 
Some type of :i.n.crct^^?ed contact with parents might increase CSC*s 
ability to achieve its objeccives for student development-../^ " 
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APPENDIX A 
STJDENT INTERVIEW: INDIVIDUAL 
RRST^ONSFS TO QUESTIONS 



Where did you go to school before you came here? 

How i3 the Career Study Center different from ? Could you give 

me an example of something thcit happened -here that . 'iovh why tlie 
Center is ? 



1. It*s free. You're on your o\vnv You can do what you want, 

At , y^w't iv.ivv' .o do th^niF5S% They J use >^,ive you the 

work and say ■ j>o it. They don't help you. They don't take 

...the, time. Here you can work at your ct^m .speed. 

Example: has helped me a lot a with my reading. 

2. Kids are more together* You're more fr.:^^ to talk here. 

You can say '.what you want. Do \^hac you v7*int» was a 

prison. Tiiiicher didn't care about Icida. If they got their 
money, it was OK. They had no time to talk to you. 

E>;an)ple: The feeling of being accepted by kids and teachor^i. 
Teachers iiere want you to have a .future. 

3. I'm learning more. I get to do what 1 want most of the time.... 
I'th not afraid sontebody vjlll yell ai: mc or stuvpend me. 
■Everyone is my friend. . * 

Example: I was playing downstairs and i^ot caught, 

. asked me r.o apologize. I did — that wa^-^ it. I haven't donv 
it again. 

4. You're not so regulated here. Ydu^re more of a persoxi 

instead of a group of people. I was one of 2,00(3 at . J 

They just pushed me from class. to class. Here you're more 

Ox an individual, . 

B:<;;iiriple : Ai: ^ . . you just want.ed to run out of the 

buildini/,. nv one would talk about it. Here they care if 
you're here. They talk about It. 



QuC'Sti. ')n 1 continued - ■ - 



5. About Chi.!' .:viJ'^'.' , No Mchines ot - Good, because. I'm 

having readinjj trouble*. 

6. You dorrc Have to call everyone Mr. and Mrs, Vou can smoke. 
They don't suspend or expel you if you do something wrong. 
No guidance there They don't try to help kids at . 

There is a lot of fighting at^ » hah-, year, I gotJjiv/_ 

face kicked in at. and they didn*t do npything* ' 



Example: 1 was bad off a while back.., I wai>i<id to be put xn 

a foster home, didn't do anything. Here they called 

■ and got it done. Here on n\y birthday, I got a card and 
- presents. 

7. had modular scheduling and free huurff. V/r; don't have 

thetii her^. Teachers here are a lor ir i .'ndli« - ■. They talk 
to you. Tb.ere are 'a lot more kids at , 

Example; \^en we have board meetings here everyone goes, 

3, They don't have guidance or skills at ,■ ''.i'hey had wood- 
work, but not for girls* They had crabby teachers at ; 

there aren't any here* 

.Example: One day at CSC 1 got In ll:;fht. got nie 

straight: v;ned oaf;. Vxj said don't get so mad. -Apologi-^e if 

soineone >j,ets i^^ad before there is a fight. ' At you just 

sat in the office after a fight. But they really wouldn't 
do anything* 



9. At the other schools, teacher make you want to flghr to 
get to their level. Here they don't cla;i:3ify theirn:; elves 
as being higher- I know almost everyone^ at least by face- 
• Everyone's your brothers^ and sisters. They aren't clique 
groups. Schedule isn' t modular here, 

10, More freedom .here. Not somebody telling you that you got to 

do, this and Chat. Classes are not much different. At , 

every time you talkecllfo a teacher, they said they're busy. 

, Here they can alwa)^s>''t^#^^^ you. ' . 



4 



Ou<:stlon 1 continued 
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ii, A whole lot li terent:,' No work progi\ini at • A lot 

more free. These v.eachets are more like d.^j. They ^ re just: 
people in class. Kids are about the samei as at . 

Example: sics and listens instead of telling you what 

to do. 



12. It^s better than ^ • . Everyone here is lioaesc with you an.' 

you gee along better. 1 like the teachers batter • 

13 • You can smoke. There's a freer atmosphere here. 

14\ The rules are different. There are fewer rulei.' here. 

15. I didn't J '.ke . The vuics vg^ere too :;:trir:t. You don't 

have teachers bothering you. You have more freedom. 

Example: One time a teacher told me to shut up at • 

That never happened here. 



16. You only go a half day here. You can smoke, Cla.ssti:^:; are 
different. You don't have to learn things like history 
unless you want to. It's better I ^r-^i-r^e it has" less rulesj tliey 
don^t hassle you .if you're late or don't.come* Teachers 

try to understand kids and fhl^^'re interested in the work 
you do. Teachers don't put themselves above students - 
There are no cliques here. , 

Exatiiple; I got suspended from because " didn't go. 

Here I always go. . 

17. It^s easier. There's more choice in what you do. 



Question 2 - ' ' ■ 

If the school board came in tomorrow and sald-^they were closing,, 
the Center, how vjouW you prove to them- that you were getting 
something out of being here? 

■ >< ■ 

1. I'd show them what I've done. My reading sc^.es. I still 
m±s^ a lot but I came here. more than myxoid .;Jchool. I've 
learned ab..-'^ world affairs in core. 



Questiun 2 continued 



2. Look at my alrteiidance card* Ir/ s bextcr thar v..;.:.ft: I did at 

, I dicched inost of tho tii)K» ill: . put In sixteen 

houiB :in jr- one. week, : wv^ar.ed to tio it . I v?ent from 

below avci.ii.ti to tweifth grade in reading. 

'3,- It^g more relaxed* The pro.^sure is dropped* Vnu^re not 

forced to try to fit in. You want to learn. At the re^^^uiar 
high school » j^ou were there to fill tiniG/ l^xu moax^y 
learning about myaelf . In skills I*m learning to ]-e;!iil- 

ft- 

. I'd show izheni what T've done. I ca... r'^ad more than 90 words 
pCiT /iiinute now. I couldn't read then. Now T want to read 
the paper, a^j t\oon a^-; IL comos. In guidanecv you get to know 
people better. You interest eacli other inorev There's less 
pressure. I always thought of m3r<;elf before^ now I think 
of i:)ther people. I know other people care for me, I care 
for other people. 



5, My rending. It x^ent way up in not too long. In guidance, 

wc talk about whaty happening in life* All the cr lines youS';? 
done. It tells me civorybody is different. You learn about 
pe?ople. • 

6. I'd show them the machines. My reading speed )i,:?s gone up 

. fast. Don^t have textbooks like public schc:oJ.B.^ You learn- 
to coaimunicate with people. I^ve lost weight, My^l'eelings 
_..._have changed- I care about people more * 

7* I want to coine to school. We don't havri hoiinewo<:k . I'm more' 
on Diy own. I've learned math, X never did before. 

iU I'd tell them about skills and reading. At the o Id ^ school 
the teacher stood j.n front of the class. Here tl^e . teacher 
sits right beside you* Also woodwork. I- like; sawing wood v ^ 
Girls couldn't do that at . 



9* I learned vLv^ i.on ivith fractions, adding fractions and 
> — cr* reading iasiUM- . in skills*/ ' 

* 10'* I picture myself as saying you're full of shit.; Because I've 
got something out of it. I'm more o p "en-mind ed . I understand 
myself ajid other people better* Last year I learned to read 
faster and more accurately. I can use the machines in . . 



St ion 2 onntinued. 



woodwork. J. iQavntM.] about: t:hii people In riovcrnnidat. Most 
important J I learned to trusC pnople* Wht-t:> you Lrust some- 
one, you start to understand them. 



11 • In the old school, 1 could never get maLu. They say it so 
fast you can never understand. If you asK tliey get raad. 
Hero they take the time. It's not much di liferent than 



otherwise. Except Its not such 'a mess . \'a.i have a chance 
to understand what you're doing. 



12. My attendance is better. My skills have gone up* I built 
a bookshelf in shop, * 



13. .My skills are better, I have changeo i'^>r th- better; I'm 
not as la;id as I used to be. 



14. My skills and my attendance are better ^ 

15. My skills have improved and my attendance has coc < 



16. My attendance has improved here, I can reao -i lot better. 

. Ln rf'gul.'vr school ;ei rls can'^^-ihave.- -..jodishop. I'm more - opeji-- 
irduded t/naw t was bcr.'arc I caino here, I can talk b.etter now. 



17. There's nothing I could use to prove or ^^.ho:■■?. But I've changed 
in a good way. My attitude is better. 



sL : on 3 

Wtiat is the biggest problem at the school? 



1. Some people, take drugs » We should get tho people out of 

here. There axe. some fj.ghts. Some people rvu; doun the hall. 



2. Kids attitudes about the whole thing* lot -^i kids goof 
around. Some, kids don't care about ncl'. ol. Ihey take 
advantage- Th'..y're smart: to teachers. 
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Question 3 continued 



3. We doi^'c have a definite organised thing. We could be more 
organized and have niore discipline- In guidance, there is 
no "specif ic thing to start on. We're -not too sure which 

directiori. to go in, 

4. Too many kida want to ;>tay out of class. Or if they go they 
gat kicked out.- - They're- noc really kicked out they'll be 
asked to leave. 

3. A lot o£ kids feel like pressured Into class. For nie, I 
chink attendance should be voluntary. 

6. Being kicked out because, of somebody goofing around. None 
of the kids allowed downstairs. 

■7. Downstairs Lhey give you too much trouble. Some kids cause • 
' ' trouble. They thro^v' stuff. Other kids should talk £0 them. 
Tell them to cool it. 

8. We migjit get t.hrown out. Other than that I don't know. 

9, Kids hassle people downstairs. Somebody has been stealing. - 
We never know for sure whether Its a visitor or an outsider. 
The guidance people/want the same people every day, but it 
hasn't wox-ked out too well, 

.10. We should start dealing with one another again. There's not 
aa much of that as there used to be. (Betwe'en students or, 
between staff and students.) Between all people, 

11. Can't get ouite a few kids to classes. Some dope. If kids 
get caught. 'they, may close the school. People aggravate the 
lady downstciirs. .. • 

, I . ' • . 

12. People Roing downstairs. . 
People who don't go to classes or get there late. No point 
in their coming here if. they don't go to class. 

13. - Th.e student acting silly. Some people are problems. 
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ClueBtiion S continued, 

14* Sorae of the kids are screwing up in the depot downstairs. 



15. I car/ 1: tliink of any problems. 



i6- Gritting sjtudents to. follow rule number 2: act like a 
reasonable Ivanmh being. 



17 • 1 can*t think of anything. 
18* Kip-offs- 



Question 4 ^ . . 

Wliicl) class or classes do you like best? What do you do in 
there? 



1- Skills: 1 read on the machines- There are a lot* of thingSi^ 
to do. If you get tired you can do something else. 

My job: I do all kinds of things— in an office-. I have a 
nice boss. Not grouchy- If 1, can't do something he'll 
put me on something e.akier* 



2» Skills: That^'s xsthere I'm really improving. 



jGjuT^dance; 1 like to work with other kids. ^ I understand 
myself through it. It's helped a lot of kids who feel 
^(^GCteci, . ■ 

V)oodwork: I like to do^" projects there,. 



Skills: there's more, to dp in there. You can do -math. 
You can play around and learn. It sticks in your mind wheii 
you learn soniething while you're playing around. 



5. Guidance/psychology: We get into. the human being. How he 

feels and how he reacts* I'm learning what is most importantj 
abou^ o titer people and about myself* ■ 



Question ^\ coiiMnuod, 



6. SkjJ I.j-^: iNn Learaxug how to read, l^m Ituarnlng a skill 
chat wJ.J. 1. help ma aft:er I get ouu. 



7. Guidance: I like to talk about different things and listen 
to other people. 



8, Art; Because I want to be an artist or a hair stylist. 
But 1 J.'ike them all. 



9. Art: X like to draw. Child c;are - I like little kids. 



J.O. Cuidaacc/p^iychology : You learn more rrhere than any place 
else. You , learn about people. 

Poetry: It's''iii'e. How I feel being written down. I write 
my feelings on paper and they turn out. to be poems. 

My job: recreation. X want to work with kids after I 
graduate* ' " 

12, Cuidiince: We just really started getting down to some is,*5ues» 
It's fun to t;ulk in there, I think we're going to learn a 
lot about other people, 

13, Guidance: It's different b(5c^use you gee to know people • ' 

14, Craftvs: Because you get to make things. 



15. Guidance: Because you can do what you want, to and talk 
about ivhat you want to, 

16. CraCts: ].n crafts you can make stuff; it's not like guidance 
where you juj?.t talk. 

17. Guidance: In guidance everyone helps to solve a problem you 
have. You can get into the mood and tell people how you feel. 

18* Guidance: (No reason given) < 



":;r:;KVTB:w: individual 

KCb. ••'SHS iO QUESTIONS 



Question 1 

Whai is the mo^st importatVc narC o£ the teachers' job at the 
Ceuttir, from year point of ^■'^rwl Could you give me an example 
of a time, when you really felf you did ? 



Relating to the kids. Before anything can happen in the 
tradilionai teacher's:; rolc» vo have to build bridges, get 
acquainted, find out about likes and dislikes^ I find- out 
how they feel about their own reading ability. .How it might 
tie in with r:heir life. Kids are involved in deciding how 
'much work to do in skills- 

Example: Student interested In being a pimp. Got him 
books about: pimping- Discussed probleioSy dangers of pimping 
with h aiu 

ExaBiple: left the lab for awhile. But I talked to her 

so she knows she can come back later. 



2. Make humn contact with these people* Use that contact to 
draw them into the process of lear;-iing. Taking them from an 
alienated position and getting tnem to, understand bow to 
function .In society. 

Example: Kids need lots of attention and positive feedback. 
They do most things around here not for themsel'/es but to 
please others* i 



3* ^; in guidance, talking about a boy who put his arm around 

her. She didn't like it*. 1 said .^^ I used to put my arm 

- aroLind you and you didn't Ixkei that either. Phe said now I , 
dou^t n:lnd. Feel 1 have a trusting relationship with her now. 

4. To treat youngster's as human beings. Listen to them. Help 
them put it: together. To find out where they're at. 

Example: I talk to people about liking myself before others* 
When that comes its key comes when you least expect it/ 

This inurniug who is always bothered by her mother, 

didn^t respond to 'baiting. She said she was happy today 
because she dealt with her mother .and it didn't bother her. 
That'S when people are free to learn. 



5- J^isl ••■i?.'«."hin,r; thcBc kid?>. Getting students to see there's 
.'Siimcihivu:. baside what: theyWe had. Education is lif ^.i-lor^g* 
That they nan have concrai over their own lives* That- they 
c a II b iii f ; e. 3 - ed u c a t: lug. 

iiKamfrl.e: has problems with her mother. I told lier 

no t t o r lispo ad . 1 1; ^ s wo r Iced . 



Dovelopiag the ability to think and reason, 

EKiiiTipi.e: ICxds who usod to just hlurt out any answer in imath, 
who v^cro. vc^ry tense. Now they think through answer?? to 



lu:.'vVt:i.ng to the. j^tuchjsit as a fellow human being. 

h'x.Mmple;: .In group f;;uidan<:e at times when you liave had 

or.iviiaicin (?>:p<:Lr ie.p.ces or common ewtions and you both realize it. 



3,. The capacity to TAki:- r.lie. most of whatever existentialifst- 

typo f-jitnation occur: 5* betsv^een teacher and students. To capi- 
talli'.iij on nhd: -friomcnt to make the youngster--see the- potential 
£0): ].ti^v\'\in'lZ in alnoot any situation/ 

£xaToplo: We watelied city government for- several hours, 
'I kept notj?.3 on the I^isue.s dealt v;ith. We then role-played . ... 
the Isswe.s \n.tn'~int:: advbcato and the students as judge^s. 
Tliey get caught up :In tlie difficulty of Mking these decisions. 
Ix ulf.eiiLed their cnpBcity as obtJervers-* 



9., BcLng a person ixi general. Not beiiig up on a pedestal, 
InvLivj.dua] counselii'ifi* . . 

Sxdivipl.e; A ki.d i?i£iy be do™- In a regular school no one 
viiuld notice."^ was down today. I talked with hlia and 



"LO. To ^5urviv;'j and relate to . s:tudei\ts . 

EKample.-: 1 was afraid to deal with a student because I was 
afraid ol: I'lim. Then I firually opened up and talked with him. 
Our relatic:ini;]t{.p is gradually growing. 



QuofUion 



con?: 'J uvtc:d . 



12. 



To rcLjCc (:o the kidr,. To mxke them feel welcome and feel 
■good about: Lbvuni-^elveiv. 7o havo expfixtations toward learning 
unc! imp'rovIn^< Mki.l.it^ for life* To help students achieve in 
I;he.ye area.s by making the classroom exciting and stimulating. 



Toaclilag studt^nts wltli limited reading skills and writing 
skills to dcvr-Iop tiiese skills to the full extent of their 
*ih Ll lty* 

Lxnrnpjo: lias indicated he is very desirous of learning 

to imprtrve his ^-ikills to the point of completing an applica-*- 
tion form or reading the want ads for work* 

To relato to students specific needs. To better understand 
their ue'navioral patterns. To develop a sense of responsi- 
bil^^y as' fc.ir f■:^s proper attitude toward school and work. 

I'/lnce the Center is- career-oriented I would imagine one of 
tU^' nu)^;t important parts of the teacher's job would be to help 
pr^-'pare the student / both in cerm^ of basic^ tools (reading, 
reasoning, etc*) and in terms of adjustment to the future 
x<^orld of^ training and work. 

luiprove study skilly — reading and math — and the desire 
to learn . ■ : . , j 

Example r ^ did a fantastic job of Improving his skills * 

Ue upped his level of reading by many grade levels. 

The most important role of a teacher is to understand the 
nc-'uds of a student relative to that student^s abilities,' 
atcitude, temperament, and emotional stability. Having 
thi.s knowledge, the best program can be created; for the 

student * r ■ ' ■ . _ 

Example: a specific example wliere this was not followed and 
brought on these roair^ations about the teacher *s role was 

when although si-e seemed a good candidate for employment 

with failed quickly on the job because her complete 

■ emotional record.s had not been included in her student records 



Qtierition -J. continued. 
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.Uk To ralato to stuvJont:-;. To btv able l:o empathize with fhem 
and uviderf.it:a;K[ th«?.Jr needs and probi.emSi. 

Example i. I feel luy Dlacerr.eat. of last year" and niy 

follow"-tip ana encDuragemcrat of her on .t:he job and at school 
was helpful. The job and school plus encoiarageraeat of many 
people, has hclpod her a great deal. - . 



17 « To niiike a responsible citizen who will be pleasant regardless''' 
of t:bc circumstc'.nccsc I've noticed a change in sonie student's 
behavior, specifically in- the student's hostility in social 



SI tuat-ionfi . 



Example: receiving tokens - 



IS. ^ Relating to the atLidents. Trying to 



understand all ir.heir^,., 



r.xample. :■ .When 1 caJ.k'to .students 1 attempt to be understanding 
OL theli: probler;ia, ^ ■ ■ • .^..,...J ■ ^ 



19- ■ Concern" tor- th'e individual and helping him with his problems* 

j/J^ Exanipl^^: I ftot to recognise her weight problem' and piitr~' 

n^a:' on an tsxperliiiental diet , which resulted in weigh?: loss . 



20; Getting to know" t lie .students s having personal contact v:?th 
. ■ the.;^ and providing information Cor them. 



B->':r/i3ple: Whcin a student experl-finces a new success of when 
they are per.^'onally inteirested in some Mnformation/ 



. ^. What kixvAs oi deMnds or expectations do you try to develop ia 

m>rking, with students? . - • ' .. . 



• U Varies vich- the kids » You should maximize' potential. Lean 
on a kid when he. has it/ For kids at grade ^ average iisiprove 

ERIC 
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Quest i.oi\ 2.'t concihued. 



cotiiprehenL^lon .>iid basic math skills. Concrete record-- 
keeping is cr^s.cial. Reinforce any accomplishment. Review 
work wiien lie f Lnishes. If you have concrete standards, you 
praise the accomplishiiient, not the individual. It's inore 
believeable. • 



2, Try. to make contact. Attendance is a signal* Trying to 
keep individuals busy* Find things th^it^are interesting. 
Have succeeded in finding topics that kids like. 



Expressing honest feelings. Or beinj^ able to say" you can't 
honestly f::ixpress yourself ou a particular subject,. Getting' 
kids to admit and accept where thC'?y.r-are, MoMnJg-'from closed- 
nesa to inter^-relatedness, \^ 

Xo' help then) see they arc responriible for ■ theraselvos and their 
behavior* Take ovni attendanc<2. If there is something I 
doii't like I try 'to he straight about it. I hold the kids 
responBJ.bla for tialiln^: me honestly where they're at. ■ 



5. Press thcii) to be realistic J,n [joals. l^at they need to know 
to get to some place they vaat to bo* Get them more concerned 
about people. Suggest alternative ways^of achieving goals - 



I try to ger: them not to focus just o^i what the answer is, 
but how to ottack a problem in an. effective way/ Perser- 
verancer Keeping at it regularly • 'If they .come in once 
ci iTionthj they've forgotten what they did a few xnonths. -before. 
Progrcifis i? phenomenal for people who work regularly. 

Try to work in the framework of the three rules (Be - — a 
learnci:, here^, reasonable) • Especially reasonable r I try 
toproiect this idea across cultural differences.- To deal 
with the kids owii conceptions of what is reasonable. Kids . 
respond 1£ they are in control of themselves at the moment. 
At other times, I just try to p^et th^em out of the situation 
and we talk later, ' ■ . 



Question 2a coatinuo^d. 
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8* The thirig I*m sure about is that human beings are curious. 
My . most ij:)por »:aat concern is to rekindle thac curiosity as 
a- first .step. Then 1 try to T)Glp the. youngster to see bow 
curxosl-ty can be satisfied by seeking information, opinion, 
etc. By coiiibinlng. facLs, by theorizing or just guessing, 

9* Most of the kids, are down on grownups. I try to show them 
there are some who care about them, •■ ' • . 

I try to draw theoi into doing something; anything at first. 
Then to get them to complete 'a project. One kid has worked 
6-7 hours in the last few dciys. Another is scared of a big 
project but working up to it, I. want' them to learn to work 
on their own. Not always looking for help, . 

10. Hr-^pec tation of honesty in dealing with you. Expectation 
that' student will i^ork on those arer^s in which he says he 
wants, to work in an increasingly consistent and independent 
way , 

11. Work on the three rules of: the Center, Also no v^eapons, 
drugs, or physical violence- My expectations vary with 

liferent scudenta. 



12, Attendance in class, attention to work, creating a sense 

tiiat t]>ey can do. A sense^bf workmanship in, learning- tasks, * 
. In short, high expectations for kids when' others have given 
up on thera, " , ■ . ^ 

13« I expect" students to perform in their jobs to the best of 

their abilities. Job and ■ school, attendance should be improved- 
I also feel* that when we are interviewing a student others 
should keep out of the office,. Ifiien .certain codes are set 
iTorth these should be followed and carried ontA' 



14. 



A sense of responsibility and maturity. Being a reasonable 
person on the job in keeping with the same request from the 
Center,, , . ' ■ 
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Question. 2n continued 



15. The e>:pect:atxon. I have in woi-kiag with students is that they 
- mil st-art to set "goals. . 



1,6. Demands should not go beyond the maximura ability and emotional 
level of the sludent. If you attempt to push someone beyond 
this polr.t, other problems are created. 



17. Rcisponsibility to theiBselves and others. Honesty to them- 
selves and otiiers;. Stick-to-it-tiveness i Piiuctuality and 
reliability, I feel students should have mor^e than one 
chance. ' - 



18, Honcsuy Iroin the students-,. 1 expect to be ^ble to tell them 
nor to do something unreasonable just once* — like play with 
the pliones — and have theiiii respond without repeating it 
again • - 



19. What I expect of, my children. Courtesy,' self--respect , and 
good manners. .. 



20, Being honest v;:i.th theiuselves, Expect/them to face what they 
. , are doing to themselves in the area of health. 



21. I want to try to help e^tudents set their- own goals, rather 
than set tlnj* up a list .of things for Yhim-to do , - 



Question ?.b ' ' ... 

VJhat are the limits, what do you feel.. is clearly out of bounds- 
. as far as Jrjtudent behavior goes? ■ 



J 
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1.- Anything that threatens th.$j;Survival of the eommunity or any 
of its members,:. At tacks physical or verbal. Behavior that 
keeps other people, from working. Drug use or possession* in , 
. . school/ Hassli7)g people, in- a way that' means loss of the 
leasee. • . • . . • 



2.. Anything tluit interferes with someone else ' s ability to 
" •concent7:ate. Hanging ; out windows. 
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Question 2b conciniuid . . • 

3* Blatant L'rurjlry to' others, verbal or physical. Don't think 
I'm good at in'ocess of discipline. in the hall. Feel I handle 
it we'll in class. 

4. Physical attacks. .Also seiriou^ mental violence. May not V 
say "don't do that" but I tell them iiow I feel about it. 

5» No fighting. or hitting other people. Kids should police • ■ 
themselves. Have respect for themselves . 

t3. Physical violence with malice. Ji^eople coming to school high 
who interfere with others. 

7. When people are trying to work don't create a" situation, 
where othcu;^,/|qan ' t worlc'./ ■ . 

8. ■ Unreasonable behavior. Roller-skating , pushing kids in 

wheel chair (used as go-cart) in the hali. 

9. Fighting, violence, they're put,' ^ ' 

Then I* also try to direct kids away^iTOTrr'a life style .I 
would call uncouth e.g. loud profanity when guests are here,' 
. ' stamping out cigarette butts on the flo.orf . . - 

10. Fighting. Try to talk it out. Throwing food. Vandalism. 
Chasing in, the halls . ' ' 

11. toy beivavior that woulci physically injure someone else is 

■ •■■ out o^:' bounds- 

12. Physical or mental abu.se of another student. Abuse of 
equipment. Interfering with 'the -attention of others in 

■ , . learning tasks, ' - ^ • 

13. Behavior that goes beyond the limits of reasoniable performance 
on the, student 's' job. 
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Question 2b cpntJ.nued * . . 



I/f. No dTr'j^ak '.a)]:, oi druju;. Students" shox^ld be dropped after 10 
bnekcus^id ^ibscncGs ov. thciy fail to complete work for a 
■feacher. .rTlie social worker ^^hould be more active in following 
"'up' i^tudeacs nils53ing elas;^:;£S or jobs- 



1,5 » Ady bel'iavioi'; that v?ould cai.ise physi.cal or ^ emotional haru). to 
• vinother individual. j 



]6»; Behavior- that would be physically or mentally harmful to 

fchemselA^es or othe/rs. Also, foul mouth around others should 
. be frowned, oru A1j?o stealing ami cheating* 



1.7. E:<c<i^::>sive cursing is out of bounds and shows a lack of 
resp^;^ct for fellow human beings* 



IS.. :;. refa.^e to listen to' L'oul language after L;have uiade it 

knowTj. to the iitudent th<it: swearing' is out- of bounds.-—'^ " rrrrj/i 



19^ Physi'c^il violence ' f:^> e^ictii other. Destroying school property 
U.rixng drugH in ^:>chooI♦ 



■' ; ■ . Wiat part of the prograiri do you feel ifi most beneficial to the 



Guidance for Kt;i-/?e. Skills for soine. For jKime informal . 
interaction. Testing success ► Not . have to. cornpete. Anything 
tiia't provides t'iiem with affection* Art builds peer relation- 
ships. • . .. 



Hiunari contact: is. basic ia any part of it. Get skills first- 
Then get them out into the conmmity- , For exaraplej we . went 
to n njovie, Suburban kids at the movie v/ere acting out. 
Our kid i5 are never, like they'vere.- ' ^ 
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3. Guidance because it holps a person put something together 

for theiTise Lyes ; Wien -you have, a good feeling about yourself, 
you can look iit whiit you need in the educational area, Thexv 
, a .,persQn can say '^This; is what I want for -lueV » 



■ ■ ■ -56 
Que-Gtlon 3a continued^ ■ ^ .. - . 

4, i-Uird to hnswes:- Ail ..par ts reach people. One to one as 
oppoifiod •*:o classe.^;. 

5. * I^tiv nou sure* Cononuniccicing interest to the student in any 

situation. (Classes a):e merely vehicles). Content is of 
secondary iaiportancct. Guidance i.s good because it is speci-' 
Cically set: up to deril with this; All classes could deal 
v;iv.h intcrpesonal issues at times*. They could move back and 
forth froTii conflict, to group relations^ . ■ „ . 

C). ■ We need a balanced program. Wherever students can best- 
learn to think* Whatever .par t of the program that is / 

7» Not. ;nny one part. Each kid picks up on a part, either "through 
the task' or through the personal a ttachinent. Anything that 
deals v^'ith the process of relation with kids is OK. 

8* Very dif j'icult ■ to know, I run into different people who say .. 
thcvy are held here -f or- d If f orent reasons. .Variety of activity 
„■ . whether any course is important- Provides more hooks for kids 

to caL*c]-i their iujajz/inoi tion on. This legislates against big 
lon^V~^'^'^^ projects. • - ■■ . * . 

9\ All parts are beneLXcial. Skills- good because some kids' 

reaj.ly need, it* Guidance good ..because kids .learning to^deal 
with problems. In woodshop-, they learn skills' they- triay never 
use agaia> but they are learhing to use their hands-, to relax- 
and enjoy themselves • ' - 



10. Av;y part, regardless of label- where building honest relation- 
^ .diipi?. is possible and where students can gain increasing 
■ independcuce and perserverance in carrying but-^-^^is^ork - built on 
their own . concerns- ■ ' . . * 



11. SkilIr:i^ Its diiTficult to say, but students seem to respond 
well to their achieveuient This activity is closely inter-- 
' related to' ga-idance-^; ; [' . 



-57- 



Quest LOi*. 3.'i conr i lui ctl 



12, Cu Idaiiv. t.! rn'caiu^o it buildfi ci.tjtrong bond between staff and 
studentt-; by havinjj an accepting atmosphere and developing 
[)<>i5 i t ; V;.' ri 1 1 1 t:.\\6. cs o f ,scl f --rtiga i*d ♦ 

13. l.feei Ihn skills devolopiiiaiit nrea Is the most beneficial. 
EspeciaLly ;ss needs develop to better enhance their work 

Ui . 1 feel the NYC (job experience) Is most beneficial iC it is 
: pro]>Lrly supc^rviiied and adhered to by both the supervisor 
— ' and i:LLidt^ats * In tenns of the cour^ies the Center, certain 
.■:it;pect..s of the skills lab and American Industry are very 



(If! trtc Job training* Developing pre-job skills and work 
t'l.jbj. l:; > i-'indiug siiciipss by doing ssoiue thing successfully 
or. ch.c job. 



16. The wc-rk (?:q.x^-r ,i,anc!;i pr(-'fir:m, generally speaking from the 
cit tendance yitandpoinf . It seems ■ to me that more students 
atto::nd their work orations rnore times than they attend school. 

17. Ucv-Kilng at tliclr own level and pace and learning about 
themselves. I feel the job has poss'j.bilities of helping 
moy.t f but needs reinforcing and restructuring* 

18. Guidance, It meett; student's needs most directly."""^" 



V). Skilly. You. have to have basic skills and learn to respect 
v^/u •lellow students, ... ■ 



2CK Guidance* 1 think it meets the fstudent wliere he is and helps 
him go from there. 



2!* Skiliy, SiudentB liave to 'learn how to read and do basic math. 
This area bm^ sivoD the student,-; trouble before and resulted in 

aovir J, (;.a V i. 1 1 z s c ho o I , 
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OiU'Stl.on 3:- 

Wh.'U j.ri ■](;!;>:■. bcn*.M Jc I;i I ? Why? 



C-nvc. Al h.ai;!: fur nu-iny KicLs, because our kich.i needs arc? 

i.im;u.:d iaf:.o , Thoy huv.: trouble roLLowi.ng through on tihings. 



:l. Core - ci.s.sMirc:d iiitellt-cLuo] curiosity that doesn't tixist. 
'Cuidai-cc - i-.ood for some k-uh^. l^m afraid it reinforces 
st.unc itnt.i.-SnM:: i {\ 1. boiK.ivior by being so accept ing- 

1 iciiiloriL f.:ui|.ih;.{f-i i /Hrd over process. Core i.s J ike this, but it 
L C' I i I. d b { e <\ s i .1. y i: h ; u i g i.i d . 

. LoavLii;.- Li)e buiidiii^;, when s not wcJ .1 piaaned, Wlien 

tjxpc:i:i.Tl:ions are VfOt clear. Gives a kid an excuse to cut cMjt. 
An i.Mri\?r luiri ty t:o acl. out the "street experience he knows sr^ 
well." 

5, I- catr't an^^wer. 



0, Nol: ctu^{i.).>!i experience to evaluate that. 

7. AriVioiny; tbiat recoj;nixes content over reiationshipB is not 
go\:n.L Core works More on content: not related to the kids, 
iou net.?d to [i!,et iiM>re into issvies that touch the student 
dlri:'ctly - survival Issueu. 

3, back Cif di.vert>ity. Lack oi' freshness. 

9. Kf.ds aren't turned on by core. But core 1^ Iniproving riiore 
'^i 1. 1 } I mo r e o ]> t J. o n s . 

JO. Any p.'U't r e;;.ard .1 ess of iabci where content is ai'bitrarily 
picked., so (:hal it doesn't connect with student concerns 
and b.lock^j lionest reJ.atJon.ships , Any part that lacks ''flex- 
■ Ible ,strrM,: tare" that provides too. fev; options or skips from 
one thing to a]U'>Lher, i^vi'-'^-J'i,^ ^t^i'^s no sense of achievement- 



Core- Tblr-. area was most rl^:,i^^^ <-^nd disinteresting to students, 
but nov; hay made some adjustments and is getting mote response 
frcvm tbci student,^:. 



i'.^. /• r c:'C^U;i.i i>? i:i:<tni{>.: njainics ;i Lirxj^t w[].ly-n xlJ y on .^jpur of 

Ihi- :i:iM]i*'!il: - iv..'sa L(; Li-; 1.1k- alufo'sl iinpossib i J i Ly uT "esUabl. ish- 
\\\^:. :\ heal Hi)) cJosiirtujm ^u'ouij and nQqacni irjl lfj:iruiTii\ activi- 

] 'It. ; ■ ' ] I i b c n i .■ f i c i .-i 1 i s c o v c \] a ni t.: is , 

; 'i , i I 'JL;!. idanci! fwht-ri; so.m;.iny adulLs deal v;i..Uh personal 
jjrvjlt 1 o.tr..s) j s 'Mc.vl^u buncv i c i a 1. , " It .si.mp;l y geLs Loo iriucl* 
afl..M' J vhil c'. 

15. v^m:^^ .ipd viri d:i nee af?eci Lo h^' rest:ru<: toured - 

:'-Oiir ILkc *'l'j]m i'Oi^t.i VciT' where they go outside t:ht^ 

17. Ci^'uv^uii [ -n; Lioru Ti k:!- ■ iic;. much purpose In it:, 

1 ''-or^:^ Soni',' vH.' tlie ?.:or»:' Ci.iftscs are. not beneficial because 
rl)'-y d..: nti'l c.-i]U.uro tiie studoiit'ii una gi nation . 

] 9 . C:.Mi ' t: say. 



Qii*:.U"ion ' 

V/li'j? ^.-ri c-'ie b'i [/J.u. >^a: prublen) y-:ni face preseaily in working on 
the: slmTi' horc:? 

I. Troblijin vltb j.^b pro):;ram. A difference In philosophy. D<:inger 
oT ?:urj» i.ni* intcj casual day l.aboi', whicli just: reinCorces the 
kids pr^/'sovii. i i rc-»-;',Ly.] e . l-vill be abie Lo vork to^^efher 
ben^-r v^!u;a we a.udor nne roof. 

i"or ra?:(. Teodback of iaforniation on attcnidance. Because 
j'niisi.: deal \< ] ih kid i"l;,\ht away or chance is gone.^ 

rM-o;.<eiic..l.y ^J' dealiu'-/, v;.i t:h i^tudents, Catting them to achieve 
i-vaalb. 1 don^t see enouiib kids niakd.ag it. . ^ 
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Qu.efii; Ion t:onl iriue;i .. 



'i. The prnhl^'m is. l::3e direction of the program. Not 

^^uicabl :{ r niighi: bo. Other altern.iitivcH can be explored. 
VrobAMm of ari:lciil,at Jon' betvaen people. We havci to«know where 
wi-'':rc! at. "iiov; t:o interrelale \<ith oach other toward a common 
■ j3r,i3*po.se . V-f nend a definite i^Luucture. coupled ^>?ii;h an open 
conmn.\lc.n ions syyteju that ;vi 11 ,a].low it to change.. W'.e need 
to allijcaLo ciur iujinan resources better, Wio does what bef?t. 
V.-hu .1.'-: ii-. -"lio best position to make a' particular doc j i-vion* 



L.xcV.<ii under i^Lc^nding \.rov^ people who might teach classes in 
l.lu..v co]rii?i;jVi j ly . They just want nioney first of ail- l-can^t. . 
pay ou!:;:ii^.le work and 1 want -to. Lack ol: long-range 
ploiin. 7 , -Tbiniis done. on the spUr" of the moment • For awhile 
j" notiui^g to do. Now ihcre is too much* 



!i>. (;oi^:siiin..i::aJ::ii::Ji, wJ olhc-rs.. Not LiOoiigVi time to f'ind out what^ 
■ i^> ^'oinj;^ on. Not onougd tlrue to find, out how other 

ix:\i:ho-z:^ are do^ilin^^ with particular ^^tudex:Jts I have problems 
wLtli vho o^her::' uiij-^ht be reaching.. - ■■. ■ , 



.0. My -"^wti ptoLvUi-i-K;; . .;A j.ho^:'t fuse 'w i:th-^ri^e kids sotnLitiiffO^', , 
. :;ver ext ^tii^ied ^ Too rixed to find some new iuate?:ials . 

I know woiiJcl hone fit t^oiue particular kids> Staff relations 
are a probien;,, but I r:hink they 're 'growing; and' improving; 



7. i.ac;-; o f- ^;econdv:tn coiiiinand- So chat when I 'ivi . gone someone 
■:?i:ii.I ir; c):ar^;!,c. My; b^-^fng .around hjeeii^s to keep the- tone 

Si:ri.ou^:r fv>r so:«e kid^^/ l^^ben I'm gone they relax. " , ■ , 

Our .rrar:.:;cn taxi o?u ■ People are gone here and there. Staff 
■ neodK 5<i<ri»e grou;.>--buiIding' .expo>r:ieuce. Time with staff needed, 
e;:.:>cci-ally laforfivally. Students must come first,, but in the' . : ' 
J.ai.k of time wit]} the staff" hurts work with ytudcntf?. 

8, Lack of tin/e to deal one- to-one with kids. - .Not reaching- aorrie_ 
Ho probJ oiii with the rT:!St of staff* ■• . ^ ; " . ■ 



. Label < arc /•^•ttivig i a :t]ic way o"f dealing with A^hich;. particular 
::5p^clf ic cv:pcr,],encos.-.,.a:re .sdcccfiislul and which, airen' t.- Quest- 
. i.onin^?; 'a part of . uhiii projj^rarrr means questioning a particular;- - 
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y^er^^{/ri. U:ibel'^« * k-hoult! be dropped or put in the Bnckgroand* 
Learninji ■:xpo.'r i.ci.ice.!^ tliai: people tirnik will work s^hould be 
tried uuc» (e.p,. Murvival). If they don't work people 
si-owld ■ dro}) ' r.henu Peaplo should cooperote to try to build 
on one anoCrjer^s suci:;-es?>cs and to work c.ooper,'itiveIy , " 



10» ikying hones L ■ .'iv).d open wil:b all of the staff members- Also 

being J'e:--.s "iie lervs ivc^ . Lacked information from .staff mcDibcrs 
llvM may'-\)!^vv been usci.'ul in n^y work- 



11, Hiil r-i.:injv' coniicction with the Center; 'L'rying to do two 
full-r/Lmo jobs. ' 

12. Attend.aiv;c in ficliool. Also, it is extremely difficult to 
coutat.'C L':{:udents to di.6cu?,^-s their job performance ^\n.th the 
i. ;.ii:Ited :i«!iOuiiL of llti^c we huve. Sorno teficbcrs have not' 

- i^ilowc!d. ut> f:o jr^nt fJCudents out of. their classes. ' ■ 



13- say biie knowiBdj-L: th'Xt In so\ue 'ave^i^ wo arc-.polarized. 

on wh:\i b.:is:}s the Center should operate. ■ ; - 

" " : > . ' ' '"^ ■ - ; ■.' • : ) 

Poor buildioii; lor NYC Mo space lor. a class setting. 



13. -No problen-' with tbo staff . biggesi: problern I finti is attenjpt:- 

Ing to do- too ivkiny th'ing:^ ,at one tiiTje and having to- hurry 
l))rou^i;h. sone things; (IJJcc evalu-ation .^forms) just to get tliem 



1&. "aiK^ieTi^enting pro;^rcaj)}3 I .feel would be'.bGncjf icial to students, 
: ..rtuj-v- J^ f illiui; station arid small engine r(2pa:ir(.—- Tying, class-- ■ " 
rocfii experiuuces more clb?jely to job. rel&te,6 tasks. Making". 
_ J kid?;" respovisible. for; their, actions . . . \ \ 



17. No problems. , ■ ; " ■ . ' : .. : 

18. No problein;:; , except: when ^:o6 much -work comes at one time, 



19. 



F/VlU^Iv.^ INTEIWI KvJ : ' INDIVIDUAL - " ' 
Rl- SrONSES TO QlIliiSTlONS 



1 • 

dow cl id 

Study Conr:<-:it:? 



get: iU.oj:!g in school before he came l:o the. Career 
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£I(imer,li:u"y : She got along finej but certain Uays she just 
(ilcln* t v:;:nt to go , - i 
Junior M^;;h and High School: It was the same way. She just 
wou]d:o''i:: go lo scliool. She never walked our:; slie just . . 

wouidn't go.. There was aothir^g specif ic she i said she didn/t 
like. ' ' ^ I • 

■ ' . i ■ J 

EXeiTierU:.:ii:y : Be had good grades and wa>3-^we:U~^behaved , . 
junior High: . ' In Septemher 1967, he started 

acting up against the teachers. From then on, he fought with 
thciij all t: he tiiiie . ' 
High .School: Hc wouldn't go. lie laid, in ■bed. He got in some 
. fight's \vith the teachers, but. .mostly- he didn*t go. 

Junior • High: r-Rc did wei:^,-until May of 1968. Hewas very good 
in fc:]>or ts,, - • 

■ High SclHidl: Tie never wanted to go to ^ in ^the first place. 

Hi:! had no friends there. They were helpful their e, but he'd 

" just 'icalk out. He got. /.nvolved with drug and stole . 

^ Blemen tary:' She waffi slow .there'r . ■. * : / . 

Junior' Mii^ht r^he didnM: like one ofv^her . teachers . ;She would ; 

■ tj^etvinto conflicts and then, leave. ' \ \., 
iligh Schooa.:;' She liked it at first. .But she bad two other / 
reVaCivi-i; there^ They got in trouble together .^ .She^^llked most. 

_af hc-:r teachers_al,l „,rijaht, but j:5he had a- conflic^t-lwif-h' the ' /. 
. a.s^^i;:'tan> principal :^ud one of the halimo^itor^i. She has . 
^ a hot ;te!npcr« ■ • ; ' : " . 

KleTTieataxy- He did OK. 'He got in some :tro^uble for fighting , . 

; Qthcr, kids. ' ' . ;. ■ : : 

-..,Hii:f;h School:. He had a repu.ta tion- and lie got into fights 

^ afl tlic 'timo there. Stole things with his friends .No t_t-oo . . . 

. iviany teachers; complained / but he cut a . lot . '.r^,-. : ;. ' 
■, . ■ ■ ■ . - • ' ' ' ' • ■ ' . ' . 

, -High School:. .She- jibt along fine until tenth g^rade v has 
been in ai)d:aut of .psychiatric hospita:ls. ! We don' t know-^ , 
to do/ She couldn't .go along with the discipline at . / 

She xi?ouId jut-t walk <!>ut* ■ ' / . ' 



1/. 
so. 
i ■ . 

\2., 



]fi;>ti vliJ ajiC"! L high school, jie didn't 

] 1 k I": "till, s 0 1 ) 'J i-.lw I CI s . 1 h. ■■ i s s f.i mo re 1 1 i o. n h a j, f o f' s c 1 lo u .1 

when nc- v/i. lii; iii; sal LUe c.ii>Lt?ria, He was not trouhie 

schiioi. fio. juui to court for mi;ri.sing» 

[C.T'..t'TU.-]'!!. ary : .Slit? ti.'K.I a bad t;c:acher who poundc'd ou her» 

Shi:: ciiiljara; i^C'ti hv.r In Troat oi! p(..:o])lc. She did the sliuk^ thirijji 

10 ;;iy (vkU^r ih :ii^;h?"er . 

Higi-f .S-;.:hooi: .Jho wus very vitiidrawn. Slic hrid froubio getting 
p.l:v.'.-:::S ou l imu. She Jucsi qi.iit:. Shcj wou.ldri * L. j>o . 

iii^lh Lk; hO',^ I ■: lie dldnM: like . lie 5;klppe<! school, lit 

ii ;;]Kr,..»-oU" and d.idn^L ge.L oilong 'wilh the tieachers. Ho 
w-.>;.i.d ':>..d:<- I f.n.'ei-- jnd yd L .aC rhcMn, Laugh in class* Tlie 
IM" ' ;{:;.;■ tl b^^nl (rvoir h^iekw.vtrds to kcMM) him in. 

]■ h, :-i)L\'i'.^r y : D .i ci n ^ t do v-vll in subjocl:^. He sort ol day- 
d r ^:^ivu-:.i . Hvi ^-^Ir^'ady had j [>roblerr!. 

iii.di :'l-.iiOO:: Hci couiJ ii- ' t. road. i^e wa*^ so Tar behind. 

They pii-:: h:iiir ui n/ii:f.;d i a I c.[;;is;ses but: hti didn^t learn anytThing. 

Eieivcni :\ry : lU: rK.?vcr i;:ircd i'or ^iChuol n'/ert in ele:nen[.ary » 
.1 Vicvtjr i..;.n-':'d fc>r » <: t^j.;:h'^i:. He had a lot on the bail* 
..hjrn'.L.:i iii;.:h; (k^ d;.dn^-t do ijoiTiex'/ork , lie TKivox cared for books. 
Hij'Vh hool : \\c slnrtKia l\o cuL all the Lime. But: he never 
h..'''.i '»py coiUlHClm with his t:oacht?rh;. They only ^aid he wasn't: 

l^lomeriLiiry ; She did fli>e. 

lii^-'i! Srhool: WiLh J:liO niodul^'sr scheduling > it: was easy for t:lic; 

kids to ^^rny oMi of ciay3. I don't believe a kid can be xhat: 
r«-'::-:;joribvi.l> i,e , In nuth, _ v/as ahead or? hei: and slie didn't 

uii.v]ci'j:^r;.^nd . "die lest ini:eresl: and bvri^an to misi-^ a lol: of 

ii'.^M::cn-.;;!ry : did vi'^11, He' was t>mart in ■ ar ithuictic h 

in.5:di Schoc'l: lie w.:is doing prel:i"y i?.ocd. He. didn^L have any 
troubl e at: all » 

i'!iernei;.<:.-.'.iry t She- did fine. 

Ui)>h Scl)opl : 'she dlnn'L: like school. She didn't, like the 
r;.eac:hers , She v^foaldn * I: go • IT you took her slK'/d coiiie home. 
Sbc, diiJn^ [: ruv Ground; .she jusl: c.aiue. homo* 

ELen'.eav-:^ry : ^-.^ ; ^, liked atteuLiofu He v/ould do t:hing:> for 
allien I ion. He- wanted to dc his work his" ov/n \ji^y » 10 the 
teacher hollej'edj he^d sviiile. if the vork was done, the my 




Quei5 1: ion * cCj n ?: ^ ."icc g . 



iK? v^ir^led ifn doub^ !ie lihuut^hc. it was perfect • ' .He was like- 
tiiii cvcij,. when he w;is i-jIk years old. 

Jiuiior *Tr(.v:h; ik^. d:^.d^^" ."Like Lo be bugged. Ho. did things 
ht.^ knew voisiu clrivo c\u^ , te3c-h<,v'S crazy. Ua would walk out._ 
oi schoai , coiue home and e<.U- his lunch, then go back. lie 
kih^w th.-j ':. vAien he vent back the}^ 'v?e.re goiag to jump on hlni. 
High School; Hr^' didn't: like the teachers the first day. 
liio iKHid ito kriij'W they wo^'ldn * t 3.ik'e him, lie Wri.s always in 
tr<-?ubi<:' vlth thaiv. 



H.ov. did _ './PJ^'- alung at home when be was having these probieinn 



I , S;^j-:=i^ Wcis Tiot vory ac tive.. She va.s .not . aggres Lvc at .home. 
Sh-^i \\'=:r>i:.d si t; /in;l 1 i?^J:un hut 'not say. very niiiciv. 7^- - 

2., FU'; vr::r;y mean* Wi>. would teaso his little brother n lot, 

'■3^ lie riho at honuj. ■ Hi.s n\other had g.<>od rapport' with him 

- cvev! in L.heb.'iid tirni;^:^.» fils father had same - l::r<>u-blr^-^ talking 
"^rlth hm. . , . " ■ ■ . . 

"St-ie •■.'O.aui come homo and listen to the radio, I just left 
alon'i,:,, Shtv v;ou] d cm Vk about 'wliat she didn/t like.. 1 
wb'ild cell her to ju3t lorget i^bout. it, 'but fiihe :didn want-, 

■ , -tD, / " , : ,- . . ■ ' . _ . ' 

■ 1). We r.icivcr had .a piroble^n getting aloag at home- Hut. he didhVt, 

liy.ri. to talk about hii? proble^ns » , He had no 'respect' for. me . • 
vtf!.u:n^ve t.-.ilkod ^^bout tho^n. ■ V' 

\ 6, We cpuUrj ' t- CA)tTni!un:ic;.ite witli her* We. don.*t kuow . what . to .do 
-^\^ith her. 

- lie very nervous; v ' ! i 

■ ' ■ . ' , ■■■■■ 

8.'; She was pretty i;iood at homo, but , b'he. lets thiriB-'^' tiirov her 

aiv'ful brnL, She lived .with lier' sister fo awhile. 

' ' ■ . . ' ' ' • • ' ■ ■ • • ■ ■ * ■ • ■ . '■ . 

y- il'S: v/ao . s.::ist?Vv. lie came 'and went a?; he pleat 

10, Tf^- .,:did -cif^v iio pleused"; ,." 1 .never knaw where was..'. ■• 

1J . .H(^; k<:;:Mt ev.ery.i::hing to hiinsel f . , • He' s not outgoing like his 
■ brothc^r^r and sisters.. ^ ' ' . 
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12. SiK^ 11 i:;i>:n iii:'. She oldn't v^ant mo to laiow about a 

I'L Iki sp'/Di. oT his time a(; .1>oi:)ie> watching sports on color TV 

14.-. -riovA. T-'ouTid. upfti round n L:.verv ■night we i;ought: about school. 

Hi: cou'Uh't'L si.t ;ii:;.lJ. long* lie doesTi*t get along with his 
ouk'T brother. iio v/o:a ^ t vov:iti homo unless l)is' ^niothcr is hv^re. 



Uo you Lhlrik h;-M chnuges.! in schoolwork since he started 

:3y tJtu Cn:reer Study Ceriter? It so, riow? 



i She*;-: TDoro ;ilivc: S"he l:iuds she can read better and faster. 

Sh:' got nut: h mo I' e ouL of tihr.!^ yerxt tiian hot year at 

it. sfL ^'C helu to oust) her, . 

liiii''-:; lufen .dvsrint: so^n^-, .hut J.os:s tluHi befr»i:u* He likens to' go. 
iXc hi.:;:^.jx;(.i. or; t.J.fno/ lie kn^ows more, llkii\ car-racing 



I:h:' o;..L!:i.L:d . Th^'s not usiai^?, drngj^ *as f ar ay we. can tell. 
H<;' ' u-ov-o: .•j:.:f.(..l:;r ;.(?d wlllv hinifv*?! * lio assi^^rts himself more; 
hij. a:;;ked rniarc.! r(.isporuiibil.i ty 6u hli^J job. and got It,' 

■/ .i-k;};. i;^^- i:it >.li do-Tiiin ' X like to c-xpre^^s an idea very much. 

. Sh:' lijec^inn 'o iila:^ it v Sl^c" goey to fichool nioro. ■ . 

5. . hir likc/<; his job. ii-e cakes re^il effort to get there, 

. His supor^=^i:^or iiaid thc '^otlier d^ay, we can use ten n^ore like ■ 

' ■ ■ • ■• ■ . • ■ .■■ . ■■ ■ .' ' 

■ ■ ■' ■ " ■ ■ • ' ' • ' -'■ ^ ' ' ' ■ ■• 

().. Z\u^ did OKy but: now sho';:^ not going c:i5 much, I hope she - . 

: gradu.iii.eL;. 1 !:ql.d her ti'5C:' otrier day, if slie doesn't graduate 

; ■ ^he iiii.?:ht a;v woa I ( u!'{r;.H;^i:: It/. X ' ' ' ■■ .. 

■7, ■ Hxi; go<^:s jhore o.ftvi/n to :-chool; t' don^t havo to . ge t iu.m out . 

of L>eu«. lie va:-; thrilled about if ;;}t^ first;, recently lie 's ■ ' 
b'r^J^;; a lo^:' r:i<>ii'o jnirpy - He * s b£?i::;n wai ting tor his dr i.ver \« • 
J iccnsd CO .co(iLf; ; ■ • : ' ' , 

Sho ,ti!.i;e:;i : ;i:../ro: itvterost .i^r , lav. ihgr- She wants to- go to .school 
• in the. n^iornia;;/ ' Shor drav7^> a ].ot at home, ' , • v._- ' 

JL. y}^ liku^fi rho-tc;::>chc^r:i; and the kids,.' Ha didn^'t want to miss , . 
'\i,:vori when hiv'vas }-t{crk. ; . : ; ' ■ ' ' 
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10< ' lie !jrj*)eri>^--^'-ni];'; bettor . Lc^^rnjnjf seemi^ to come, easier ► . He 

cai- i:cacl.bei. Ji'^fi:. Ih? r^^adi^ lisLs and leHl^erw.. Readlag 

. , \ . and ])\alh were alvny-^ 'nis bx^; drawback. He didn't like the. 

job ho got at school, ; 

11. Thi/ii^.s be likes to do,, he does very wqII, Ho ' s grovn. up In 
the lasi six mohtlu:? s.Lnco he got his car," lie^ij taken .on 

f i.aanc J rcspoasibi:i it j (:5 * • ' • 

12. Ft was e.ood for luir., e-sfu?.clal,i y in r:hc beginrring* Sint has 
been ablc; to ■ talk about th,i.ng.s. She ijnder:->t<-ajuhi things 

^ be tier- • 

13. It' dooi-?}'}^ i ^^e^.■^m like he ' .s ' changed . . . » . 

14 » .Si»e U'orkf; i:egular-ly and keeps other kxds out of, trouble-}. 

She works with little ki-Jij and takes them around. She dr;es 
3 rt:!al^ good job. 

lie t;et3 jfad v/hex) ho over:ile::e.ph'. lie tore up his room the 
o ilhor dcjy boi-aii^o lie \^r*s Icitc- He s(?c;nB much happier t^bout 
school, lie j'^till wahLs to do things hlii ovm way* . . . 



QuGbnt Ion 3b , . 

Have?. _ . / 1;^ trieuds.or tijc w;:iy her us-^s Irii'? 5>iK]re time ch.anged 
5^ihce he went to the Car ecc • Study (}caiLe;:? - 



1, Pretty niuch i:h,e .?;ame ftiendy. 

2, • Yes. He used to hcuig. out. witlv <3ome people acro_<Js tov?n. He 

rare-ly ^},oqs over wlicre he used to' nov/* He has a good friend 
at wi^^^te ho w<)'rks . • ■ , ' 

lie still goes around with' the same general.- group; but within 
the -group he spend tln-:i j^)ost time vt^lth the kids \;fe . think 
are 0 little better. Me uj:>ed to be a leader- . Then when he 
got -on' drug{^ he s^as nothing Now he * getting Home'Qt,^tha,t 



. , . ■ ■ . ■ ■ ' • • ■ ■ , . ■ ■ ■ 

his .friends have chaiitJ^ed,.,. lie h^a^v one friend from the Center.,. 
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!5. hroh/yv- Iron: t:.iu: ntcjup he was in^^olved with when Vie 

uaeci to !"ir.nl: so n^ur^h- He has Kis" oN^in apartment now, Tlie 
peopA^ fn;:-' lay iag vi{.h sieeiu lo be nice boys. I don't know 

6r She: doec;.T;M: iiave ^jny close- friends. The peoples she hangs . 
;::irof;nd wl :;h' ' Co he .youager or older. 



• N.! I'ot av;:iy .irorii t;hai: wild huxich over at 
aiori!^ better with hxs older brother. 



He gets 



lie i-'Ot: a'i^■:^}'; i:ic;.?m ch.^: kids , he w;:is wltlK One is in the service, 
ha(-. nov' frxonds from this area'. 



l^:- ~ oiv^' h;.i.'^ ni::w fri'^:r'd8 ^r'nm t;:]ie neigliborhood , and she has more • 

•i3- Hoii.!: oT h;;rr friend!?! are (-rorn this. .area, . ' 

l^^.^ St.Lil i:;rf:r.t1;y iixuch the iiianic. irriends from tliis helgliborhood , " 

. s :ii;;iide a lot oE fric^nds,- a lot £rom the Depot, His 
■• liriiendj:^ h<:rre fAoy he^s a d ifferent person , 



Quoj:;i: ion " Be 



chan,u.ed. around :t:hC:v'hou:K^. since he v/ont, to CSC? 



1 

3.. 
5. 



Yf^s. Sh.e'Il ^.i t" -and ■ talk more. Join .tl'te crowd. 
,Yu} gcU: c^Lung be t tor ' ivith his another. He's bnsy aJ.l the time* 
• ■ rf:-.vppji..--r . a^*ovn){| cliC house- die was never hard to get along with. 



;'^t:>L_ a?' .ti^uch""irimper , ■ Much easier a tonne the house* 
•.He is i^ivich b?.:»tter, I can talk -with hiin. . 



er|g 



rfi. i.l.) tlx t don^, kno\^' '^hni: to Jo with nci: . 

7. viood /.Atc^ly \\v >5cicnirt to be ^ieC(:i.ng ;Tiad over 

rnwj.ln;.. , v,'t! luif.l 3 l:ip,ltt v.l^is n-iorainj?, about liini go in?, t:o i'U:.hoaI. 

!::-, Al)i..'i.'.i: \.\\v <^cii*K:. prel:ty niiich kcH^ps to her sell: ^ ilcldom 

.•ctf. I ■.j;-!:c.l*.hfjr wi.Lii tUo r^nniiy. 

!.-. '"v i;?r:'T; s;?:^sy- fecopt abivut: !inircut:j. Mc is in vhcrr 
J- 'i. fM.ip[-of:od to be. He eaili^ i::o when is g<>ing l:c^ bo 
J..:=. t^. 111.:- r--; :i loL nc .-xbout himself. Hc-^ st^.trt.^?d c3 1 1 by 

iKfX'-^c; J ]■ Lu j;;ivc' mc z.:\yir^i> fnoacy fron) h.lif» job. 

ID- y- i^rn.iC' •} ]oi: more and yi.t^ops^ a lot more. He * s c;}yj,cr ta 

' 1 • i : . ''ri [las a chip on his shoulder. 

r^e St.?] J ^:^^fk:■^ V(n7 Ji^rio at home, ... 

!''r-'r; liovor l>oc^i \ prohl<:-in ai: homu . Shvi takes care oi: the 

.13- Hasn " I civuiijcd . • . 

1^!. Hoi: <:a sho?: - c^rjpcr rd r^nd Ui^ly. lie's soltl^id down, Vben 
ri£^ inad , hi: just doebU^t.' ar^sxvor . 

,:iit:/r)g '•nth ps^op.la a iliMle inH'tcr, 



rlas ■ e^^iiJi. iiientlcriied any planG (i'or r:hc j'wL'ure? J.dc:jliy, vlial: 
wr^Ll-! you i.lk<.r ' r:o .sio a.ll.er he loavoj:; school? Do you think 
he li. do th^^^■ rjjfj w^y he's going now. WhaL: do yoir think is tlK: 
. ii.w.':i.t lil:ei.y t)iinj- ccThappen to ^. af l:t;:r he Itiiaves 5;c]^ool? 

I. 3he would like iro go into hai.rrdr oj^sixig, but fihe hcisi^ ' t 

Ciicckcd orj ..U:. She P,eL-.s -liong ivith peopi:e of any ag;e ii,rDup« 
.7 t;5.uTik phe ^^^ould" be ^ood at working- with people. She. can 
riandli: ivh^: vork /if her ^?ludy habits iinptove. 

■ ■' ■ ile'i^ jmvc,'inf:-rii.iai>ed axry i>Ihns T lie ii:;n * too good at jstudiesi. 

-■ / T rhit\k ^f)o wL).:k J::hvl£;i'i high scliool, , then become a inechanic , 

'chi.nk hr^ ^:nn do it/ . 



.i, Nv v^i.jvis.. ^-^n v.: he wan' .^d to ho t:lio be« t-dc esseci kicJ 

in i-^..ni! . Vf' >:inL Uiin to do rinyChi.n^ iu^ ^5^:ron^i.ly wants 

Cn '.IfK v'ir:.n<r Vu.!.; ribh^cnce ui" .i:itcrt."js t: . Ho has such 
Oi'lri^li-n, /oik! al: .-i Lh.l e*. tcs nnd ^-jelJ.-l Li-Lod , Maybe 

.•;>; f-hj : ;iii;>:<i'd ni.u) onco ^v^herti: he ^vantod to go tu col Logo* 

n-r- .r^.-iia :;r''O novcr ?:;i,v^ti! U «3 inirnjuc^^ l:hou}^hU, He says 

h. :-*:, > which he does on his p:b, ]>ut I 

•= wjiwrr. 1.0 -m:! tiU.i" tiie Job -orps, baC I 'told her no. 
Stu. rv:i:-n!.\oac;l >-:ouc rhLu^y^, but I can' I: rcniembor them, 
: vjior' kn::n'. \.'h;ii. she has the ]>ntie;-)Ce to do. Maybe «ocre- 
tarj'^' . 1 '::-.:in'': . knov; , .1. T j^ho.c^tn do .i.i:. 

!\ ^ s rl:i.^^^ ar _ lie gr'ts iip :it:'5::iO in the morning 

t:i^ uv;rr. I. ' d ' U.ke tcj see iiini work to support hirnseli: 

• br orj oivt; . NakiMi.-, an^honej^it lj.vln[-. I.eading 

Ui'Vriwil ii-iv. I i;hink hr-^ can luakv: it. 

Sipv i=iis n'j :-ne'j:^ beun tolking about university, 

hui I '?u?n^^ think >^Uc ^:':^n make it:. She seems to live from 
v:irj V t'^i ri n y - ' ■ 

7. \\c iivLnd c^very day, .loin the sGrvi.ce, be a 

i^.c\h::\\U., i;<i 1 iko;A c.:rr*:r;. liut he didn't even 'tal k about 
iiMY p'.:.;i^s h'..Tor.:^ h<:! w^i^nt rn CSC. I've never pushc-d the 
\' 5vc X thiriK ho w\.ju]d be h.p.ppiesl as a machanic- 
iie ^:^>{:}.d di. It ix he would concon tr;:?:te on iL. 1 think' 

i. - ' ! i. ovi;* tiy:' a^i a mecih^uic or in the- service. 

i?.. SIjv vrinjr t:o ;'o to collc?:Jie\ . She wouid liave been scnred of 
th.it: hv;i>:ri\. Now :^ho's tnlkinji about toachinj;^ * T\i like 

r.(:^' r mo to b;.^ si ncsj^ eoilc^ie. I think i^he's too i.\cir->JQmi 
t:;^;:i:h. SIk? c ;;ni ' t: * fUand .ctnyoju? over ht:r. She does art, 
h-;:.. ' s i.ot. good etiough make ;3 ILvin?^ at it- She s 
;}.pLii i i^r.; frjr, ;j job u r (a business firm) . 

':';;v.'V ^v-i;' L taki.'- him In t;he service. Maybe a technical achool 
^\ ir,i-. k:-.n;l t: . Li lie \^aT^is to he should go to "college. But 
iU:V:-v n!e!)tion«:;d it- Ho said, Kama ^ I ^ 11' bring you a 
dip] oy^.b ., ' ' ': 

10" Kaybc- th^.' i-orvice. ^ he^^i never talked about anything else, ■ 
1 don'r. U'lnk hv ^ould ever make it at collef^e.^- Fie sliould 
tak':: trnuo. Ue^? pretty handy. iie-d rather do th^it 
tS/jii .::;:--k] book. ^^•^^'^'r" • 



i '\ . \\<. ■ I to \vork with his.' bands . 'Ho might ' develop tha t . 

■ Hv J Ikoa to vork-.on o^r^, . ... r 



i . .-.li'ic '.li',' ! ; i .1 she will riijud /i Job. Sh(:'^-i. 

ui.:Vvr ^: . ; aiivi ii; lU^ operLijc:. \. think s^Uo would be 

j'ocK.! ■s<)i!;< !, ;..'H r- wii-;.'r».^ :^)u- woiild [uui> peoiilc. X.iiybe n ritiryi^^f. 

v,'::--;.- J::i be n;r:i:- if she '.(Hud ioike a l.ifL]i;^ more 

j":^* ih. };;i::;n'i- >vti.t.l .'-nytliin;^. llo^s Loo yoLini.;. (^'uLc r in^ I'JXii 
^.:/k!v). ^y>''<! at evoryth inj^, . 1 wun^t p>j:>!i i; i.ni unless 

r':i v>oi*-: '.io Ll, M:iy!)e Ikj i:LHjld cidvance hliMSi'-lf' at 

■ 'K.ti:e "iu ":- vjori'J.i^^^. ccMjJ.d y.Qi on-thf.^-jnb Iran ainj^.. 

I ''^ . Sh J ' ■: sa.hi :?r!y c h i . I'ecoi] U.y . She once i.Ji.lKed oboct' 

r . :'vhc J i.k<i^r^ kid;;;, SI'iC rjoi a job ;5t oa !ier own 

'oJ'M) kids., 1 L,i)ink iconic job Wi:»r:ki?i^^ wivh kliiy v^ouid 
\.c ^v^.-c /i>r hi::r'. At ono CiinJ, >:hi> va;^ !:oo shorl'-t^niipcred fur 
-iUcj ' ;■ ajl rj:;^]iL now, L>bn^*3 on thv r1y;hr: iTnck aow. 

vi-'i.:. .i ]■ j 1 ;r: , ^^ ,/:r cinje a j>al.ic:*-:m:m . Th^;! olher <Iay 



^ NK:! . I. -Vl } ^ ■ .• 



'i'lic v/h.; ruu j. C nrc i-rea-t; p-aoi/le. Shc/'^:; tK7l: loo close 

10 t[te lu^t ki.ds. They na^/o di.i-rercn?: pr<>}?,U?in^> » Can o^xprcfss ' 

her rei:). ?..»}>:.:> b^/fUcr a:: home, wr:;^ oxeiLcd whoin one ol: tin;? 

I erjchc/'s -w^^rked with fier oud she. could read ("aster. 

2, Tliei'/ ■ iv; /J Jor of d Lso^5^8:i on. AH kinds ol: niagnzLiiesl You 
vtH^k iji'i V=ac.nibv:s, i^iie's never said any nei^ativuis. 

:K lii,> ::;riys i ike::^ U . He i^jiKiw^; ap. fie really J^avfS very Ilttil/O;, 
lit' i:x\.ks aboi.(r Itiij job cioxc. llviu the. rest o): tbci: ;?chool 

, I 'K/uM: know a:50ut her work.. T doa^u kno^v very niucb about: Lhe 

. \\c I ol k?^ r^b^^a- it vory littLv'. He^;i meiKi.ooedgo.Lijg to group 

6v . ne'vjjr j-iyn a. thing. ,1 doti*t know iJ: siie'^; learning, 

ja)>5::i: in?;- , Sbo :^jo>^:^ t£}at she f?U'ppoa,c*s sbe^lX go. but shut 
O ■ b:./7Gi-) " i: J. tko- U: very niocli. •■ ' . 
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7. .H(f IJ.kos \:\u.:^r:}vV.cn^:s. lie lijy^s clu; jobw, but he^s had 
. . - j=;ome LroypLi* koeping odo. nc^- never ?^ays he^s tired of: it 
• >i:\Ci rc-'-t:'}: ^-.i^npln i . " • ■ - 

S.. Ho 1 Uh:; {:c:ic!;c;rrs. iUi'^s^ vjcver complained aboi.ii: Chctn. 

• .. ' In: J.i>/;-r:- I he -systoin Lbere. Ue hated tjtudy i^ails at 

Mo ]:lk':r^; iho hnlf f.iay;^. He doosn^t t^ilk too iDuch about Ic 

• - ; n goner . • " ■ " . ■ 

V, Ho 1 lii ^ ib:: ] ^ key ctKi .teachers. He .telli^ about -che 
uio-ui i iH;-: ' Itv^ ui^^Jc !^i<ma for his siy ter ■ tliCire . 

iO, iu.: .li!-.'''-; .ir. rl!.? h;:id ■ t::i:cnb] ^ with the colored kids a t . 

likvi- th<.'-~shorj the b<;sL; he tci.Lks about it most. 
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l i U.'] i"';: •^:!' Very 3:i.t:t:.le. Me likes; to" do what htV likes, to 

\2, %' i iki}^^ ' riri ^ aotl 'guidance, /ic Te^^ls; ipuch • • 

Ov-i. Lcir , bill" Ivit^ j.y hij ^7; bcori got:tlng' c3 little tired of It.- 
Maybo l.L';i Jur:t the? oi-id the y(iar,. 

■I TL'' f;:' -^n th;:\: ii^au.;': ardor a^^i (his old school) . ^ He i.ikes; 

■•• . all , ' \ ' ■ " ■ . ' ■ 

i''.''^?^\<: sayv ;::^i:o J.lkoG it. . Slie .doesii^ t toll uti much*. She was 
;. all uxcit^'d when they' Bold they tnight cloiie ii: because peopltv . 
• A'^:!riivho!:.:> l:!)' ;:ti;oi.iod» Sho wajii o/ici of tiie ones wbo gou to^ethor 
tn i^.ton t);v^ |^f:)o]: nruiiiui . Can you :lma^iino . her doing. . that? •, 

\j: ■ .MMlrst he^saJd: I.^dou^t kaov if i'J.i like it./ He? didn't', 
.ta|k^^^=.?vh ./J: iirsL. H;:v"ik>lt ] ik^-r he.>w.:u5 ^olng to getrkicked 
. oiH. 11]-.^:! fz-^vr?- ypl;;^r;:c "^lilse . ■ . Theri. one day he.. ?;aid lie decided 
' hi^:^ w.:i:;i iV') ^"^V ^'^-^ .b'dj^^^o * ■ iie loiiTKi kids wi tb problcms likc^i- 
hi.Ti, Ih.:* s A^'ery ;?;orit>u^> aboLit: another boy vAxo H^ays he^5v yoin)^ 
. i -: ■; 'U;..>);:inl-:; 1:0 !:ir:ll") liini. ' ■ . . 



•.; . ' .■ /Prr-}-: (.^?htit \::{<^u knuv.; ^iiboot. Cr^JC, vhat i-^hoiijd be. changed about xt'l*. 



■S... ,1 went i-o tho school pn.ly once. From what I undcrsitand', they 
' \ Lri .i:\\i-'c\:u ''^<^^ M^iybe they sliould 

2. X doa' t ,knuw: 1 1>^;V0 lihd ;jnuch contact, with them* . " " ■ 



.3.. bar:] ciMnp/irn v> It h Choir school : Tlicy Uon^ t iiavv 

U\re:i4n! lo;;iUi:>i^^c:s- did^ vei J. in ianguagef, . 

'-f . 1, don ' t know. " •' . ■ ' " . . . 

1 don ' c luiow. • : . 

.DtrisM: Uiii/k l:!)*::: schc^oL could do ;:)ay more. 

/. .1. don't k;u>w what: they woul.d do be^^idcs tionchi what: they 

. ar£-, } . r>oir\(,:o\Ui would iKilp because:: ho'' s l:hinkiv\g 

abou.l. intiu L)io service. H«:^*s'too you:ng For 

S: rtasj'J/:^ schoo:! j;oiiu? an.tl is .late Buc-1 i[o,?i' t' knov if 

>:\i<.- school vhcald.'hnve been SLric^J:or. 

10, Kolbxng. has no.vicr ;i;.-iJ3 anythii^: nhout. , it . 

Thi«y'v-:^ i^isne i'ruii: c^/c sLrict l:o too leniGMit:. It.Vviasn^t a 
j;radual ihlviiu ' TIjl' ap|.>:i:cni:xcoi??h ips are- good. The school 

12 . 1c:. ii).{r^it^]Ske. ^Aicy had meetings at ; i:ir:iC: l:o dec:i:de thing?-;. 
^- Novr there re. i:oo ni^nny k:i.cls. Rulings ■just^.get— down. 

J -J, 1 ifohVt c;:ir:^vvhat school he goci:: i:0. Juii;!: so he graduat^^s. 

iv!:. :?.t would j^u awFui rii:l.:^W:;;^ke?.. to elo^^ct the tichool/ lt\s a 
; voad :h:l.;.:a. Thj-y should relidf to- go : 

^ l[hv;u}::[v a vuv>rnin|^ without n *ca 11 froiri the schools. ' • . : 
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rt;s ^i.rec JiiK'-Ciu ?vc ^.u;sofn:it:et:i liave help<^ol~p"ian and carry out 

f.ilLC'U-' 4A:qn*i" imcn lal school pjro^^rams. For lUa l:wo yc^c1f:^^, t"h^^;y ■ 
. • ■ i 

. have v/<fr'ki-<:: J:o;vf::i:i^'^----i^^ ciu- \u.\y planniir;> ;i!Ki coviswl l:ani:vj t:o tltc^ MeLro 
V,i)',ii Hch=.-oI, ;-vK-v;o;ru. i. imurinal "hl^h sf:liool wi thout v/a.L].;r' opci-ijrvLin^i. 

lin liH'h T-zorl-:, i hey have Ivad c.>:lcn^^:i.vc cxiKMriencc In ctixr i cj ju?u 

Cij^i/iiiojr; r'.^nt:av i. J. ^-h businu::^:.; . cuiLurul .ifKi cormuunity groups f:c; 



. Invo l ve' ^-lioru, i'V j:'£.:?ic::: t: iorioT jKOii ram; and eva..b.m::Loo ^ In Lhes^:': • ,^ ■ 



r^;cho^"^;[, wviil bi;; L^rinca L'i oii for cul ra5:;:U d.tvorsj.ly; . i ucrc'ri^jed 

oi.^idc^nt Invrj 1 vrjiuf n"t: hi ^io'; I :-rion--fnakin::;, ; (md the i.nb.'gri:}i:-ion . oi' lorui^i-^ 

■. lAuVt^jj: J:or ivew !:ci}0(;js vv.i.i. assitJC ^ichool sy^^i^t-Ji)^ ^ ^ovqr^:];J^5=•;r^:;^l^ ; ; 

in {!.!-nun i.si}.;, tiperciuU);', .. .:ir!!! ovaJuaLin;.; t-T^pf.-;: ; iP.ent ■,!.!. stv':!.nKl,-i ry programs. 
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